
 

 Discovery Review Committee 2020    1 

Discovery Review Committee 2020 

Final Report and Proposed Modifications 
 

 

 

Chair 

R. Scott Smith (COLA [HUMA division], Past Faculty Senate Chair) 

 

Voting Members 

Sajay Arthanat (CHHS) 

Kathrine Aydelott (Library) 

Devkamal Dutta (PAUL) 

Arthur Greenberg (CEPS) 

Nicoletta Gullace (COLA [SS division], Faculty Director of Discovery Program) 

Jesse Stabile Morrell (COLSA) 

Melinda Negron Gonzalez (Manchester) 

Bill Stine (COLA [SS division]) 

 

Advisory Members 

Andrew Colby (Head Registrar) 

Kimberly Babbitt (Associate Dean, COLSA) 

Jennifer Hargenrader (Student Rep., Academic Affairs Chair AY19–21) 

Allison MacPhee (Student Rep., Student Body President AY19–20) 

Nicholas Fitzgerald (Student Rep., Student Body President AY20-21) 

P. T. Vasudevan (Senior Vice Provost for Academic Affairs) 

Charles Zercher (Interim Dean, CEPS) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 Discovery Review Committee 2020    2 

Table of Contents 

 

I. Executive Summary...................................................................................................................3 

 

II. A Brief History of the Discovery Program and this 5-Year Review.......................................6 

 

III. Charges, Composition of Committee and Meeting Schedule.................................................9 

 

IV. Detailed Overview of Data Collection and Process..............................................................11 

 

V. Analysis and Rationale for the Wildcat Core Program..........................................................16 

 

VI. Category Descriptions for the Proposed DRC Curriculum...................................................24 

I. Wildcat Foundations 

II. Knowledge Categories 

III. Global Challenges & Sustainable Living 

 

VII. Appendices..........................................................................................................................29 

 1) Diversity Education in the Reformed Discovery Curriculum....................................29 

 2) Intermediate Proposal and Report (now defunct).......................................................35 

 3) Brief History of Diversity Requirement at UNH........................................................39 

 4) Student Learning Outcomes (SLOs)...........................................................................42 

 5) Frequently Asked Questions (FAQs)..........................................................................46 

 

 

 

  



 

 Discovery Review Committee 2020    3 

I. Executive Summary and Recommendations 
 

Preamble: Our proposal keeps as its core a broad liberal arts experience but aligns it with skills 

and global challenges necessary to prepare productive, intellectually engaged, and ethically 

conscious graduates. It differs from the current Discovery Program by reducing the overall 

number of distinct courses a student must take, and enriching those courses by allowing them to 

adopt attributes that introduce an ethcial and inclusive foundation to our curriculum.  

 

A) The Current General Education Program, called Discovery, has been in place since 2010. 

The current structure, in overall form, is as follows: 

 

One course in each of the following:1 

First-Year Writing 

Quantitative Reasoning 

Biological Science* 

Physical Science*   

Environment, Technology and Society 

Social Science 

Historical Perspectives 

Fine and Performing Arts  

World Cultures 

Humanities 

 

(*one science course must be DLAB) 

 

In addition, each student must fulfill the Inquiry requirement based on Inquiry pedagogy2 and a 

senior Capstone Experience.3   

 

Finally, each student must fulfill an additional three courses designated as Writing Intensive, 

although this requirement is not currently overseen by the Discovery Program. The following 

chart provides a snapshot of the current program: 

 

 
 

 
1 https://www.unh.edu/discovery/discovery-categories; the majority of these categories were already present in 

the previous General Education Program that was in place from 1984 to 2009. 

2 https://www.unh.edu/discovery/inquiry-course 

3 https://www.unh.edu/discovery/discovery-program-capstone-experience 
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B) Executive Summary of Proposed Changes 

 

The committee sought to increase flexibility of the Discovery program while adding a robust 

series of required classes that confront the most pressing social and global challenges that 

students will face in and after their university experience. Rationale for these specific changes 

will be given later in this document. A summary of the proposed changes: 

 

a) Reductions and Changes: The breadth requirement will be reduced from 10 to 8 courses. 

 

• ETS and the DLAB requirement will be phased out, with ETS courses moved into 

another appropriate category.4 

• Inquiry will no longer be required, but current 444 seminars will be retained as small-

cap general education courses for students who prefer an engaged seminar setting (see 

below for more guidance). 

• World Cultures will become an attribute course (renamed World Cultures and Global 

Literacy). 

• The stipulation that a student must take one Biological and one Physical science 

course will be removed, allowing a student to take any two science courses. 

• General education requirements can be fulfilled at any level, that is, upper-division 

courses will no longer be prohibited from fulfilling general education requirements. 

 

b) Addition of Foundational First-Year Diversity Requirement: 

 

Diversity, History and Inequality: The United States Experience5 

• Fosters historical & cultural knowledge while promoting ethical inclusivity. 

• Joins Quantitative Reasoning and First Year Writing as an essential foundation upon 

which further education rests. 

• Fulfills one Knowledge Category. 

 

c) Additions of Global Challenges & Sustainable Living Attributes: Students will choose to 

fulfill three out of four Global Challenge courses that may be taken in conjunction with an 

appropriate Knowledge Category, Major requirement, or elective class. Global Challenges can 

also be fulfilled through an approved one-semester High Impact experience, such as an 

Internship, Volunteer Service, or Study Abroad. Global Challenges & Sustainable Living 

attributes are:  

• Environment and People 

• Ethnicity, Community and Social Identity 

• Civic Participation and Democratic Governance 

• World Cultures and Global Literacy 

 

 

 
 

4 Recognizing the importance of Inquiry-model teaching, the committee will seek ways to offer students the 

opportunity to take 444 and other low-cap, discussion based classes.  

5 See Appendix for full description of this course. 
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d) Other Recommendations 

• That the Writing Intensive requirement remain the same, but that its oversight be 

brought officially under the umbrella of the new general education governance 

structure. 

• Representatives will be added to the general education committee to evaluate course 

submissions for the Diversity requirements (see Section VII Appendix 1 below).  

• That the new general education program bear a new name, perhaps “Wildcat Core,” 

as it will be referred to throughout this document.  

 

Overall, the following chart offers an overview of the proposed general education curriculum:  
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II. Brief History of the Discovery Program & This 5 Year Review6 

 

In 1999 the Faculty Senate passed a motion to establish a General Education Study Committee, 

which over the course of three years reviewed university requirements and issued a report, in 

2002, that recommended that UNH transition from the current General Education to a new 

structure that would take on the name Discovery. This latter program, which had been 

implemented with greater or lesser success at other institutions (though none survives intact at 

present), aimed at a more holistic approach to college education, seeking both to energize first 

year students through smaller inquiry (INQ) courses and to integrate the core requirements into a 

student’s overall college career. In essence, the Discovery Program was to feature four main 

components that worked in combination to unite undergraduate education: 1) first year inquiry 

courses; 2) core requirements that ensured breadth (but tied to the idea of discovery); 3) a 

capstone experience for each major; and 4) a Discovery Dialogue that would offer a unifying 

topic of discussion for the whole university. In April 2002 the Faculty Senate voted to accept the 

overall parameters of Discovery, and over the next six years various motions were passed 

approving certain elements of Discovery until full implementation was begun in 2010. The 

motion for full implementation carried with it a mandatory 5-year review, the results of which 

are detailed below. It bears noting here that, despite the lofty and admirable goals of the 

Discovery Program, many of the aspects that made Discovery a compelling option were quickly 

abandoned because of (primarily) fiscal and institutional obstacles. In particular, from the outset 

the university could not support the mandate that all first-year students take a small freshman 

seminar class (designated as a 444 class, and remains the reason for the INQ attribute); notably, 

in September of 2019, the Provost’s Office reported only 15% of students fulfilled the inquiry 

requirement with a freshman seminar (444) course; the rest fulfilled it with a course bearing an 

INQ attribute. Furthermore, in the first five years of the program, the Discovery Dialogue 

suffered cuts in funding and (perhaps relatedly) less faculty buy-in, reducing that ambitious 

program to an infrequently used component of a weakened Discovery Program. 

 

As planned, the Discovery Program underwent a review in 2014–15 by an ad hoc Faculty Senate 

Committee, also called the Discovery Review Committee (#XIX-M3). That committee made 12 

recommendations, the most relevant of which to this report are given below, followed the action 

taken by the Faculty Senate in brackets: 

 

• Changes Proposed but not Implemented in 2015: Existing structure of eight 

categories, one required course in each category, should be revised. Two alternatives: 

We recommend that the Faculty Senate choose one of the options proposed:  

A. Replace existing eight categories with four categories. Each student must take 

two courses in each of the four categories. The four categories are: 

1. Historical & Global Perspectives 

2. Arts and Humanities  

3. Social Sciences 

4. Natural and Physical Sciences and Math 

 
 

6 This section draws liberally on the final report on the proposed Discovery Review written by the Academic 

Affairs Committee and delivered to the Faculty Senate in 2015.  
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B. Replace existing eight categories with six categories. Students take one course 

in each of the six categories, plus any two courses outside the category of their 

major. 

The six categories are: 

1. Arts and Humanities 

2. Natural and Physical Sciences 

3. Social Sciences 

4. Historical Perspectives 

5. World Cultures 

6. Environment, Technology and Society 

 

[The Academic Affairs Committee did not endorse these changes. See final AAC report dated 

April 18, 2016. The Faculty Senate, voting 41 in favor, 4 opposed and 1 abstention, agreed to 

keep the structure as it was: Motion #XX-M23] 

  

Changes Approved by the Faculty Senate following First Five-Year Review: 

 

• Discontinue Discovery Dialogue, or identify a new home with better resources, with 

which the Discovery Program may then partner as appropriate. 

 

[Faculty Senate voted unanimously to discontinue program: Motion #XX-M22] 

 

• Faculty Senate empower the Discovery Committee to review all discovery courses for 

academic standards, and inform departments should it judge that any courses have 

fallen below reasonable university standards. 

 

[Passed unanimously by Faculty Senate with 1 abstention: #XX-M25.7 Not pursued for reasons 

of collegiality: there were concerns about ill-will when faculty are told their course does not 

meet academic standards. A more precise policy and methodology for assessment might rectify 

this problem, in particular where rigor is in question]  

 

• With exceptions to be determined by the Discovery Committee, large discovery 

courses should be capped at 400 per semester. For courses taught in multiple sections, 

the total number in all sections for a given semester should be capped at 400. 

 

[The Academic Affairs Committee felt that a hard cap did not “address the deeper issues 

underlying the distribution of Discovery and other courses,” and so presented an alternative 

motion that charged the Discovery Committee to “work with Deans and Chairs to ensure that 

 
 

7 The motion led to a light review of some courses of concern, but it has not resulted in any substantial change 

or address one of the concerns often mentioned in the survey of Deans and Chairs: that some Discovery courses are 

perceived as easy and that some have an extremely high number of A grades. Given the obvious rise in grades over 

the past 8 years (A-grades went from 29% to 44% in that period) and the concerns that easier classes might draw 

more students for RCM shares, it is important to ensure that our general education courses have consistency in rigor 

and expectations. For grade inflation see: https://www.unh.edu/sites/default/files/departments/faculty_senate/03-02-

20_facsenatemins_for_publication_0.pdf     

https://www.unh.edu/sites/default/files/departments/faculty_senate/03-02-20_facsenatemins_for_publication_0.pdf
https://www.unh.edu/sites/default/files/departments/faculty_senate/03-02-20_facsenatemins_for_publication_0.pdf
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Discovery seats are equitably distributed and that certain large classes do not unfairly dominate 

the market” (#XX-M27); the motion passed unanimously with 2 abstentions.8 Caps are 

determined by Allotment Coordinators and enforced by the Registrar’s Office. The Discovery 

Committee has no mechanism by which to enforce such a cap.]  

 

Decision to Undertake a Second Five-Year Review: 

 

Although no further review was mandated, by agreement among the Chair of the Discovery 

Committee, the Faculty Senate Agenda Committee, and the Provost’s Office, it was determined 

that it was appropriate and timely to conduct another review. This is especially true because 

several of the outstanding issues that were of concern in 2014 remain: additional flexibility 

continues to be needed for highly structured majors; there are questions about the rigor of some 

Discovery courses and the incentive structure for programs to invest heavily in them for RCM 

dollars (or, for some, to ward off extinction); and large-cap classes that dominate the market 

threaten a vibrant and diverse ecosystem of courses that allow students more, not less, choice. 

Other items of concern will be found below.  

 

The charges and composition of this current committee will be documented in the next section. 

 

  

 
 

8 This motion faces several challenges, one of which is that it is not always clear when a seat is “Discovery” or 

being taken to fulfill a major requirement. PYSC 401 is a good example, which serves a large number of majors 

(including some outside of COLA) but is also popular as a Discovery course. In any case, there does not seem to 

have been any movement to address the mega-courses that, in some cases and to a greater or lesser extent, have 

come to dominate certain categories.  
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III. Charges, Composition of the Committee and Meeting Schedule 
 

[3.1] Charges: The charges were crafted in March and April 2019 by the Chair of the Discovery 

Committee, Prof. Nicoletta Gullace, in consultation with the Faculty Senate Agenda Committee 

and the Provost’s Office. The charges were presented to the full Faculty Senate on April 1, and 

approved by the Faculty Senate Agenda Committee on April 8, 2019: 

 

1) Investigate ways the Discovery Program can become more manageable for students in 

highly structured pre-Professional majors.  

2) Investigate ways the Discovery Program can develop the flexibility to allow Transfer 

Students to achieve their degrees in a timely fashion. 

3) Investigate the First Year experience at UNH to achieve academic and community 

engagement through interdisciplinary Discovery offerings. 

4) Investigate ways to encourage High Impact practices (such as Study Abroad and 

Internships) by aligning the transfer and assessment of credits with the goal of 

encouraging, rather than deterring, students who wish to take advantage of these 

enriching opportunities. 

5) Investigate ways Discovery can accommodate qualified students who wish to fulfill 

distributive requirements in upper division courses, possibly as part of a Minor or 

Cognate cluster and/or through a deeper understanding of a content area or category 

(depth).     

6)  Investigate the possibility of incorporating Ethical Attributes (such as Diversity, Civic 

Education, and Sustainability) that are politically, socially, and culturally inclusive. 

7) Review the concerns about Discovery delivery by colleges and “turf” battles over 

Discovery courses. 

8) Tasks 1–7 should be carried out in concert with a review of the best practices and 

successful strategies adopted by other universities, especially our comparators. 

 

[3.2] Composition of the Committee was vetted by the Faculty Senate Agenda Committee on 

March 5 and in subsequent meetings. The committee sought out representation of every 

college offering undergraduate majors, as well as representation from the Faculty Senate, the 

Discovery Committee, and the Library. In addition, the committee invited non-voting 

participation from the Provost’s office, the Registrar’s Office, college leadership, and student 

leadership.9 The Agenda Committee recommended that the then-current chair of the Faculty 

Senate, Scott Smith, assume the chair of the committee because of his past work on Discovery as 

chair of the Academic Affairs Committee (2015); after consulting the Provost’s Office and the 

Vice-Chair of the Agenda Committee, he agreed on the condition that work begin after his term 

as chair of the Faculty Senate ended. We would be remiss if we did not single out the 

indefatigable work that Amy Oliva, the administrative director of the Discovery Program, did on 

behalf of our committee’s work.  

 

 
 

9 At the open fora for the intermediate proposal and report (see Appendix 2) some professional advisers 

objected to not having representation on the committee. While we recognize the increased importance of these non-

faculty advisers in advising students, the general education curriculum, as all curricular matters, remains the purview 

solely of faculty. 
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[3.3] Discovery Review Committee 2019–2020 Meetings: 

 

May 9, 2019 DRC convened formally for the first time; review and confirm charges from the 

Faculty Senate; agreed on biweekly meeting schedule for Fall 2019. 

 

Fall 2019  Sept. 9, 20; Oct. 4, 18; Nov. 1, 15; Dec. 6 

  

Spring 2020 Jan. 24, 31; Feb. 7, 21, 28; (March meetings cancelled due to Covid-19); Apr. 10, 

24; May 1, 29 

 

Open Fora: Apr. 28 (54 attendees); Apr. 29 (61 attendees) 

 

Summer 2020 June 26; July 17, 24, 31; Aug. 14 
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IV: Detailed Overview of Data Collection and Process 
 

Phase I: Beginning the Process, Collecting Data, & Presenting Draft 1 to the Faculty 

 

[4.1] In spring 2019, Agenda Committee leaders Scott Smith and David Bachrach worked with 

the Discovery Office to draw up charges centering on known sources of dissatisfaction regarding 

the current structure, content, and delivery of Discovery. Complaints included: a) the difficulty 

students in highly-structured majors had balancing the program with demanding disciplinary 

requirements; b) the lack of any ethical categories that addressed pressing issues like Diversity 

and Sustainability; c) the deleterious effects of a “free-market” mentality, in which market 

competition for Discovery seats can lead to encroachment or “turf” battles (e.g., the way some 

colleges hired adjunct labor to offer lucrative large-enrollment Discovery courses that drew 

students from departments which specialized in those areas), to less rigorous classes, and to 

unhealthy enrollment patterns for the whole ecosystem.  

 

Other expressions of dissatisfaction were communicated to the Discovery Office by faculty who 

wished to see the program changed, by students who articulated their frustration through 

petitions, and through a massive data-base of survey results undertaken during the previous five 

year review, yet still relevant as the Discovery curriculum remained unaltered, despite 

recommendations for simplification (see previous section). Additionally, we worked with a 2017 

Preliminary Report from the Student Senate Task Force on the Revision of the Discovery 

Program led by Student Senate Academic Affairs Chair, Audrey Getman and presented to the 

Discovery Committee by Student Body Vice President and Representative to the Discovery 

Committee, Jake Adams. Nicoletta Gullace, Faculty Director of the Discovery Program, brought 

the proposed Agenda Committee charges to the Student Senate Academic Affairs Committee and 

then to the Student Senate as a whole to find out what students valued and what they wanted 

changed about the current Discovery Program. Once we were satisfied that we had a set of 

charges for the DRC that accurately represented all stakeholders in the UNH community, the 

Agenda Committee and Provost appointed a Discovery Review Committee with representatives 

from each College serving undergraduates. The charges were brought before the Faculty Senate 

for approval and sent to Scott Smith, the Chair of the Discovery Review Committee, who 

presented them at an inaugural DRC meeting held at the end of the semester. 

 

During the summer of 2019, the Discovery Office researched best practices in General 

Education. Amy Oliva, the Administrative Director of the Discovery Program, compiled a large 

database examining General Education at our comparator institutions and collected data on 

successful General Education revisions at a variety of institutions, including Notre Dame, 

University of Rhode Island, University of Virginia, Purdue, and others. During the summer, 

Scott Smith met periodically with the Discovery Office to discuss our process and methods. 

Faculty Senate President David Bachrach launched the Discovery Review with a Convocation of 

the Faculty where Faculty Director Nicoletta Gullace gave a presentation on “General Education 

and a Free Society,” reflecting on the History of General Education and the need for a strong 

foundational program grounded in the Liberal Arts and Sciences. The presentation was followed 

by a panel discussion among Deans, Faculty, and a Student Representative, while the audience 

was encouraged to send their thoughts on General Education Reform to the Discovery Office to 

be accessed by the Discovery Review Committee. 
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In the fall of 2019, the Discovery Review Committee (DRC) embarked on bi-weekly meetings. 

SVPAA P.T. Vasudevan reported on a promising General Education model pioneered at URI 

that he and Provost Wayne Jones had learned about at an AAC&U meeting—one that had 

already been identified in our research of comparator institutions and put forward as a possible 

template. Nicoletta Gullace had also attended an Inside Higher Ed meeting on General Education 

Reform the prior spring in Washington D.C. to become familiar with successful General 

Education curriculum revisions nationally. In addition, the DRC conducted a qualitative survey 

of college leadership, departmental chairs and faculty senators (questions can be found in 

Appendix 3, with summary).  

 

After much reading, research, and discussion within the DRC, Nicky and Scott began presenting 

various templates that might guide our restructuring, leaning particularly towards a flexible, 

competency-based model similar to the one adopted at URI. Our initial proposal was comprised 

of a three-part Discovery model that preserved most Knowledge Categories that Colleges and 

Departments had invested in financially, pedagogically, and in terms of hiring. Additionally, we 

added a series of Competencies in a “Ways of Communicating” section that stressed skills like 

writing, oral communication, team-based problem solving, and information literacy; these had 

been identified as highly sought-after skills in studies of employer hiring. The final section 

offered a series of what we called then “Ethical” Attributes, courses that were highly desired by 

our Student Representatives, who forcefully articulated students’ desire for a required courses in 

Diversity & Social Identity and especially in Sustainability. We also explored the possibility of 

decoupling the First-Year Writing requirement from English 401, the sole purveyor of that 

requirement, to allow other programs to offer writing courses to first-year students. In the end, 

this idea was abandoned because of the strong opposition from the English Department, as well 

as strong support for ENGL 401 by several committee members, although the idea of a pilot 

program of a few courses had substantial support.  

 

After much deliberation, we arrived at a comprehensive curriculum that included a First Year 

Experience, including a small-cap Wildcat Seminar that would be centered on large and 

compelling intellectual questions. The proposed curriculum trimmed some Knowledge 

Categories by eliminating ETS, dropping the Lab requirement (as requested by CEPS & COLSA 

Deans, with support from one science faculty on the committee), and moving World Cultures to 

the Ways of Communicating block of competencies. The final section on Global Challenges 

asked students to take two out of four Ethical Attribute courses, either of which could be fulfilled 

with a high-impact experience, such as an Internship or Study Abroad. To incentivize students to 

take all of the Ethical Attributes, the committee proposed a cognate or minor in “Global 

Challenges.” 

 

In the spring of 2020 the DRC voted to unveil our proposal to UNH Faculty, staff, and students 

with an intermediate report (Appendix 2). This iteration of the revised Discovery Program was 

strongly endorsed by the SVPAA, the entire DRC, and by the Honors Program Office, under 

Interim Director Lisa Macfarlane, as well as by the two DRC Student Senate Representatives, 

Allie McPhee and Jenny Hargenrader. Scott visited the full Faculty Senate twice to present first 
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the general principles and the first year experience (February 3, 202010) and then the full 

proposal (March 2, 202011), which was called the “Intermediate Proposal and Report” (see 

Appendix 2). Scott and Nicky also presented the proposal at two open fora held for faculty and 

staff in April (originally scheduled for late March, when Covid-19 struck), where they received 

direct feedback on the proposal. Amy Oliva also prepared a Qualtrics survey, where Faculty, 

Chairs, and Staff weighed-in, offering their opinions about the new curriculum. In the feedback, 

many Professional Advisors and just over half of the Faculty respondents found the program to 

be overly complicated, with several comments strongly against complicating our straightforward 

current program. Many stated that it would be impossible to advise students.  

 

Meanwhile, DRC Student Representatives solicited student feedback, though they were not able 

to do a formal survey due to the Covid-19 pandemic and the feeling among students that they 

were being “over-surveyed.” While many faculty and students were positive about the changes, 

many faculty, including those at UNH-Manchester, did not wish to have any change to the 

current Discovery Program, given the large number of transfer students they served, who might 

be slowed in their progress to degree by all the competencies and attributes. Others felt that it 

was inappropriate to change the Discovery Program during a pandemic, when faculty had so 

much else to think about with the transition to remote learning.  

 

The DRC leadership shared this feedback with the full committee, where it was discussed 

whether we should pause the process until after the pandemic or propose a simplified revision 

that eliminated the competencies that had caused so much concern. The committee initially 

remained committed to the idea of a skills-rich curriculum, and we hoped to continue at a later 

date when faculty might be more receptive; Nicky and Scott had planned to make a series of 

visits to each college to present the proposal and to gain more feedback in the fall. The 

committee also contemplated the question of what to do about the low-cap Wildcat Seminar, 

which, while popular with both faculty and students, seemed financially challenging in the best 

of times and hardly feasible in the worsening fiscal environment produced by the Covid-19. All 

these hurdles meant that by June, we had begun to lose our momentum and direction, particularly 

amidst faculty concerns surrounding reopening UNH in the fall.  

 

Phase II: University and Alumni Push for Diversity Education & Reconceptualizing our 

Framework 

 

[4.2] Early in the summer of 2020, the issue of curricular reform took on new urgency with the 

murder of George Floyd, making Diversity Education and the teaching of racial justice a national 

priority. In acknowledgement of “systemic racism” (including at UNH, where many POCs 

documented acts of bullying on an Instagram site called Black-at-UNH), President Dean 

committed the university to curricular and material changes that would make UNH a more 

inclusive institution.12 Following President Dean’s statement, two 2020 alumni, Nelson Thomas 

and Kolby Tracey, reached out to enlist our help in moving forward with requirements that 

 
 

10 https://www.unh.edu/sites/default/files/departments/faculty_senate/02_03_2020facsenateminsxxiv_1.pdf 

11 https://www.unh.edu/sites/default/files/departments/faculty_senate/03-02-

20_facsenatemins_for_publication_0.pdf 

12 https://www.seacoastonline.com/news/20200611/unh-announces-new-action-plan-to-end-systemic-racism 

https://www.seacoastonline.com/news/20200611/unh-announces-new-action-plan-to-end-systemic-racism
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would better inform UNH students about the history and contributions of diverse groups in the 

American story. Since we had already committed to including Diversity and Social Identity in 

our original proposal, these developments renewed our drive to present a meaningful update to 

the Discovery Program that befits a 21st-century context. We also had in mind the real threat 

through global warming, loss of democratic values, and other pressing issues. Driven by a desire 

to confront these real and pressing challenges, the committee renewed its work in earnest.  

  

Scott and Nicky met regularly with graduate students, a faculty representative and our alumni 

leaders to explore how to establish Diversity Education as a foundational component of our 

revised Discovery curriculum. Our original Discovery Review Template proposed a group of 

three Wildcat Foundation courses: First Year Writing, Quantitative Reasoning, and a low-cap 

Wildcat Seminar that would gradually incorporate or replace Inquiry in the curriculum. Because 

of financial concerns, the proposal of a low-cap seminar had already seemed improbable to pull 

off. Yet, given the imperative not only to ensure students are exposed to the systemic inequities 

in the United States, but also to create a unified “first-year” experience, our alumni advocates 

made a crucial suggestion: that we replace the Wildcat Seminar with a larger course that would 

educate first-year students on the experience of diverse groups in U.S. History, while offering 

weekly low-cap breakout sections to explore major historical issues such as Slavery, Removal of 

indigenous peoples, Jim Crow, Women’s and LGBTQ+ rights, and other Civil Rights flashpoints 

impacting a variety of marginalized groups. Our alumni organizers further suggested using the 

Communication Department’s Civil Discourse Lab to help educate students how to talk with 

those who hold different views without being insulting or belittling.  

 

In June of 2020, we began revising our Discovery Review Proposal, addressing feedback we 

had received from faculty & staff during the Open Fora and our Qualtrics Survey, implementing 

the ideas of students and alumni regarding what they wanted in terms of Diversity education, and 

rethinking our first-year Foundation courses to align them with new budgetary realities. To 

address concerns around advising, the “Ways of Communicating” category was abandoned and 

the committee focused on the “Global Challenges and Sustainable Living” attributes. By 

eliminating “Ways of Communicating” we found ourselves able to have a robust series of 

required “Challenge” attributes, though continuing to give students some choice and flexibility.  

 

By moving to a larger lecture course with breakout sections, we propose a first-year course—or 

rather constellation of courses—under the heading Diversity, History and Inequality: the United 

States Experience, which all incoming First-Year students and transfer students would take. The 

DRC was enthusiastic about this idea and met several times to help us fit the new course into a 

revised Discovery template without adding to the burden of students in highly structured majors. 

With DRC approval, we reached out to the Chair of History, American Studies faculty, the Civil 

Discourse lab, and will continue to meet with Political Science, Justice Studies, Sociology, 

Women Studies, Humanities and other programs that might be able to offer a historically-

grounded course on the problem of Inequality in U.S. history & culture from a variety of 

disciplinary perspectives. If we can staff this course with our current faculty, as Dean Dillon of 

COLA was hopeful we could, we believe we can offer a foundational Diversity requirement 

without greatly adding to the university’s budgetary challenges. We presented the version of the 

proposal approved by the DRC to the Faculty Senate Agenda Committee on Monday August 3rd 

and received the go-ahead to prepare a full report to bring to the Faculty Senate. 
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August 2020 will be devoted to writing the DRC Report, collecting supporting documentation, 

reaching out to stakeholders, and having our alumni advocates meet with President Dean, 

Provost Jones, the Black Student Union (BSU), and other interested parties to try and garner 

support for the revised Discovery curriculum before Scott Smith goes on sabbatical in late 

August. 
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V. Analysis and Rationale for Proposed Changes found in the 

Wildcat Core Program 
 

[5.1] Core Principles 

The current proposal keeps as its core a broad liberal arts experience but aligns it with skills and 

global challenges that we beleive will send forward productive, intellectually engaged, and 

ethically conscious graduates. It will be important to note at the outset several fundamental 

principles that informed the committee’s work: 

 

• University Buy-In: No general education program will succeed unless there is adequate 

buy-in from faculty, administrators, professional advisers and students. In other words, 

every member of the academic community needs to commit to the basic idea that a 

general education program rivals the major in importance.13 The Discovery Review 

Committee calls upon faculty, chairs, deans and the provost to promote general 

education, to advise students to act purposefully in choosing their general education 

courses, and to work to ensure that the program is valued for the breadth and insight that 

come from a Liberal Arts & Sciences core. At present, attitudes vary about our general 

education program.14 

• Anti-Insular: The committee believes that the general education program should be anti-

insular. One of the purposes of such a program is to ensure that students be introduced to 

multiple perspectives on the human experience from outside their colleges, to test the 

narrow boundaries of a specific major, and to offer intellectual breadth to graduates. In 

other words, a university education ought to include both job preparation and life 

preparation, neither to the exclusion of the other. The committee also believes that career 

preparation is enhanced, not diminished, by a broad education. Thus, the committee 

agrees that a student should generally take at least 24 credits outside of their college (or, 

in the case of COLA and UNH-M, outside their division15 or specific program), that is, 6 

out of the 32 courses a student takes to reach 128 credits. This is not a mandate, but a 

recommended guide to advising. 

 
 

13 See report by the Faculty Senate Academic Programs Committee (May 6, 2019), passim. See especially (p. 

2): “Implied in President Dean’s Strategic Priorities is the charge to all of us at UNH to facilitate ‘cultivating the 

public citizen.’” This concept can be tied to (a) the idea of a liberal arts education reflected in the Discovery core 

program at UNH and (b) the domain-specific understandings and ethical considerations that students will gain in 

every major at UNH. In short, UNH is more than an entry point to personal professional and financial success. 

Students at UNH are asked to consider public issues related to their major, as well as the cultural awareness and 

intellectual breadth available through the Discovery Program.” 

14 In our committee’s survey to the Deans and Chairs, we asked if the college or department emphasized the 

general education program during the first year orientation and throughout student’s careers. Of the five deans who 

responded, one simply reported “No,” while another noted that it is “not really emphasized. We describe it, but we 

do not emphasize it.” Another stated that “[o]verall, advisors spend very little time on discovery courses relative to 

major courses.” Some deans and chairs note that, as one chair put it, “faculty vary as to their [sic] value of liberal 

education vs just focus on your major and just get by with the general education program.”  

15 COLA, which remains the largest college, is divided into Social Sciences, Humanities and Fine and 

Performing Arts. A student in a Humanities major would generally take 24 credits in another college or in another 

division of COLA.  
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• Flexibility: A general education program must, however, be practical and flexible, 

especially for students in highly structured majors that are driven by accreditation (such 

as ABET). To that end, the number of breadth requirement courses has been reduced 

from 10 to 8, some of which will naturally be fulfilled in a student’s own major. 

• NECHE Accreditation Requirement of 40 credits General Education: The New England 

Consortium of Higher Education (NECHE) standards require 40 credits of general 

education for accreditation, and outlines the raison d’être for having such a program.16 

 

[5.2] The Issue of Flexiblity & Its Necessary Limits 

 

The most common complaints from students and advisers in majors with heavy requirements 

involve a lack of flexibility and choice in their non-major courses and, at its most extreme, the 

inability to minor or double major. The onus, however, is placed not on the high number of 

courses in their primary major, which may be high, but rather on the requirements of the 

Discovery Program, which are, as noted elsewhere, mandated by our accrediting agency, 

NECHE. A signifier of student dissatisfaction can be seen in the fact that a substantial number of 

students from the survey conducted for the last Discovery review in 2014 claimed that general 

education requirements were nothing more than a way for the university to gain another year’s 

tuition (see Box folder with supporting documentation).17 The premise of this dissatisfaction is 

that such students see the major as the sole reason to attend the university, and that the general 

education program is a burden, not an opportunity. At any rate, since our first charge was to 

consider ways to make our general education program more flexible, it is worth considering 

some important factors at UNH that make it difficult to render a general education program that 

is both robust and flexible.  

 

First, our 4 credit structure—that is, students typically take 4 courses at 4 credits each—means 

that students simply have fewer classes to take than in a 5 x 3 credit structure, which is found at 

many comparator institutions. By comparison, URI’s general education requirements also consist 

of a 40-credit minimum. That means that URI’s students have 40 courses over 4 years compared 

to UNH’s 32. By extension, they have exposure to 13–14 general education courses over their 

career, while UNH only has 10.18 

  

Second, our current eclectic array of Discovery requirements does not facilitate a coherent or 

unifying “university” education. The only shared experience all students have is ENGL 401, and 

even then not all students take it because some fulfill this through AP courses. As a consequence, 

 
 

16 Article 4.16, “The general education requirement is coherent and substantive.  It embodies the institution’s 

definition of an educated person and prepares students for the world in which they will live.  The requirement 

informs the design of all general education courses, and provides criteria for its evaluation, including the assessment 

of what students learn.” Article 4.18, “The institution ensures that all undergraduate students complete at least the 

equivalent of 40 semester credits in a bachelor’s degree program.” 

17 See also comment from a Student Senate committee meeting: “It is a cash grab to keep students here for 

another year” (https://www.unh.edu/sites/default/files/departments/student_senate/Session_XXXVIII_Minutes/04-

23-2017_20.pdf 

18 The survey of Deans and Chairs included a question concerning a move to a 5 by 3-credit structure; the 

response was mixed, though many pointed out it would allow more flexibility for students to take courses outside 

their major. 
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students naturally default into the mindset of “major-first” mentality.19 Our proposal seeks to 

address this, in part, by focusing the freshman year on an important and unified topic, and we 

suggest that the university invest in campus-wide programming on diversity and inequality while 

promoting the value of our general education program as a whole. 

 

Third, and relatedly, many major requirements have expanded to the point that it creates tension 

between general education and major requirements, leaving little to no room for exploration. 

Some of these have been driven by accrediting agencies (ABET, for example) and it is not the 

committee’s role to dictate what a department requires for its majors. That said, it is not 

unreasonable to suggest that majors with a high number of required courses to review their 

curriculum periodically to see if there is any way to increase flexibility by reducing the number 

of required classes—or course, without relaxing any necessary standards.  

 

An extreme response could be what one college leader suggested, “[Our general education 

program] should exist within a smaller footprint of 3–5 courses so that it is easier for students to 

double major or add a minor to their degree program. The bottom line is that the current program 

is too large relative to the size of the major.” We reiterate two points in response to this and other 

similar comments. First, we reiterate the fact that the New England Consortium of Higher 

Education (NECHE) standards require 40 credits of general education for accreditation, and 

outlines the raison d’être for having such a program. Second, a robust and sizeable general 

education program is necessary to prepare our students not just for employment, but for a rich 

and prosperous civic and intellectual life. A major reduction of our general education program is 

tantamount to giving in to the notion that a university education is nothing more than job 

training—which is anathema to the spirit of a four-year university experience and ought to be 

countered by all members of our university community. 

 

As a result of the factors outlined above, our charge to make our general education program 

more flexible is rendered difficult. The fact of the matter is that it is unlikely that students in 

highly subscribed majors will have all the flexibility they want or will be able to double major in 

another discipline without a fundamental change either in the credit structure or a substantial 

reduction in major requirements. The committee has, however, attempted to ameliorate the 

situation within the context of these competing forces by proposing the following changes: 

 

[5.3] Proposed Areas in which to Seek Additional Flexibility: 

 

• Reduce the breadth requirement from 10 to 8 courses. 

 
 

19 Curricular structures, especially among sciences, engineering, HHS majors, and (less so) Paul, focus the early 

years on majors, leaving the junior and senior years for Discovery. We recognize that there are good reasons for 

these proposed pathways, but if a core education is to be meaningful, it ought to serve as early context for the major, 

not “requirements” to fill out at the end of a student’s career. As an example, let us take the Chemistry BA 

(https://catalog.unh.edu/undergraduate/engineering-physical-sciences/programs-study/chemistry/chemistry-major-

ba/#degreeplantext). For this major, the recommended path is to take three of the Discovery requirements in the 

third year, as well as one Discovery in the senior year along with several electives. This examples could be 

multiplied. The important part is the tendency to focus on majors at the beginning of the career rather than a core 

curriculum. We are structurally reinforcing the major-centric view of a university education. 
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• Allow for attributes to be combined with other requirements, including major 

courses, electives, and semester-long High Impact Practices. 

• Lift the ban on upper-level courses from fulfilling Discovery requirements. 

• Transform Inquiry courses into Discovery Electives. 

 

1) Category Reductions 

 

We propose eliminating ETS and the Laboratory requirement, and turning World Cultures into 

an attribute course. The reduction of the number of required knowledge categories was essential 

to achieve more flexibility and to introduce important other attribute courses on pressing national 

and global issues. Finally, the new proposal would allow students to choose any two science 

courses, rather than stipulating that a student must take one biological and one physical science. 

 

a) ETS: Elimination of Requirement and Migration of Courses to Other Categories: 

The category was meant to be an interdisciplinary category that would update the old 

General Education science requirements and relieve CEPS of some of the burden of 

General Education teaching at a time when the high demand for Technology courses 

looked as though it might be difficult to fulfill in a single college. Under General 

Education, which preceded the Discovery Program, science courses could be fulfilled by 

taking: 

 

• three courses in biological science, physical science, or technology, with no more 

than two courses in any one area (UNH Catalog AY2000)20 

 

The metamorphosis of Technology into Environment, Technology, and Society, changed the 

requirement from a hard science to a science-studies course, thus opening it up to a variety of 

social scientific and historical perspectives courses taught outside of CEPS. With the adoption of 

RCM and the fall in enrollments, the interdisciplinary nature of this category became highly 

controversial, with some deans wishing to ban COLA from teaching in the category altogether. 

Additional problems with the category arose since it was virtually impossible for Transfer 

Students to fulfill the category at their former colleges, since it was sui generis to UNH. 

Currently, courses from nearly every college fulfill the ETS requirement, and it can no longer be 

considered a fully science-based class. The following chart shows the distribution (provided by 

Provost’s office). 

 

 
 

20 http://www.unh.edu/archive/undergrad-catalog/2002-2003/webreq.html 
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The elimination of ETS, therefore, would not affect any college disproportionally. In fact, we 

hope this curricular change will restore science-based Technology, taught in CEPS and COLSA, 

as a desirable option though which some students may choose to fulfill a Science requirement.21 

Faculty who taught non-science ETS courses can have them moved to another appropriate 

category in Science, Social Science, FPA, or HP, depending on which was most appropriate to 

the themes and methods of that class. 

 

b) DLAB: Discovery Lab becomes optional for Non-Major/Non-Minor General 

Education students: The committee proposes we allow students to choose any two 

Science courses, and remove the stipulation that one of them must be a lab course, though 

this remains a choice for those students who wish for the additional hands-on lab 

experience. Most committee representatives from COLSA and CEPS view labs as less 

beneficial for non-majors than courses which address fundamental questions about 

scientific methodology and epistemology (Covid has also shown how difficult it is to 

implement labs remotely). On balance, it was felt that lab space and resources were better 

focused on science majors and minors, while non-science students were likely to benefit 

more from courses that focused on a variety of scientific themes or basic “science 

literacy” (see p. 26) rather than a physical lab. The fundamental question is whether a 

student who is not science-centric gets a better education by taking one lab class in one 

area and one non-lab class in another area than they would if they took science classes 

specifically formulated to provide them the tools to evaluate the most critical areas of the 

modern sciences more broadly. Our committee judges that the latter is preferable, 

arguing: 

• For students who will make their careers in science and related areas, labs are vital. 

They teach methodology, careful technique, and honesty in reporting data. 

• For students who are not pursuing careers in science and related areas, a great deal 

can be accomplished with simulations as part of a course. In a 2- or 3-hour laboratory 

it is really not practical to vary conditions, inputs, etc., while understanding where 

there are strong dependencies and weak dependencies. This is where computer 

simulation as part of a lecture or discussion course can teach a great deal about 

science.22 

 
 

21 In a study presented by Senior Vice Provost Vasudevan to the committee on 9/6/2019, ETS was distributed as 

follows on a 7-year average (to AY18): COLA 27.4%, CHHS 26.4%, COLSA 22.1%, CEPS 21.1%, PCBE: 3%. 

However, the share offered by COLA increased from 26% to 32% over this period, while CEPS decreased from 

23% to 18%.  

22 An example provided by a committee member from toxicology, on a topic that could inform future voters. 

We are generally aware of the uncertainties in human toxicology studies, especially when considering chronic 

diseases including cancer. Why do scientists give subjects (rats?) mega-doses (equivalent of 10,000 cans of soda, 

etc.)? Among great uncertainties is the model used in dose/response and extrapolation down to realistic doses. This 

is a perfect example where students can employ simpler, pre-packaged programs to change conditions (curves) and 

try to draw conclusions. It is an important experience for future voters to understand the decision making process. 

There are many other interesting simulations, for instance models of how air pollutants can be carried under 

different conditions- source intensity, wind speed, humidity, etc. 
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• Since labs are typically 2- or 3-hours they almost have to be “cookbook” so that they 

work and don’t discourage the student. This allows for little nuance in the 

understanding of creative lab work and its challenges. 

• Student often commit an “experimental error,” but are not necessarily taught the 

outcome of that. As novices, in 2 or 3 hours they make minor spillages, misread a 

scale, let a sample cool a bit too long. All of these affect the disparity between final 

results and most accurate results. But students generally don't get an appreciation for 

the limitations inherent in experiments which depend upon equipment, ambient 

conditions, and fundamental limitations in the natural world. Again, simulations 

could be helpful here. 

• So when all is said and done, for these students (group #2 above) is it a good use of 

their time (especially when simulations can be performed after hours) and is the 

considerable expense worthwhile? On balance, the committee judges that students 

ought to be able to choose between lab-based courses and non-lab courses, provided 

that the courses be rigorous and challenge students appropriately.  

c) World Cultures: Changed to Attribute: In order to preserve World Cultures, which the 

committee staunchly believes an important field of knowledge, we decided to move the 

requirement to an attribute status. Our hope is that by doing this, World Cultures courses, 

some of which have been under-enrolled (defined by the Provost’s Office as any course 

enrolling at under 85% capacity), will profit by being combined with a Knowledge 

category. Moreover, World Cultures fits more coherently in the Global Challenges area, 

as it is an interdisciplinary field, with many ethical implications. The courses that are 

currently WC will be automatically have this attribute applied.  

 

d) Inquiry: Requirement Removed: We propose to eliminate the INQ requirement while 

retaining the excellent 444 seminars that are already on the books by incorporating them 

into the Wildcat Core as engagement-rich, small-cap classes through which students may 

choose to fulfill one or more of their general education requirements.23 Current 444 

courses will retain their Knowledge Category designations or be given the opportunity to 

add, if appropriate, a Global Challenges Attribute. 444 classes will be listed as “Wildcat 

Seminars” and will no longer need to fulfill each of the four requirements of Inquiry 

pedagogy; instead they will be vetted for academic rigor, a high level of student 

engagement, and the impartation of skills such as group problem solving, writing, or oral 

communication. We believe this will offer flexibility to faculty wishing to propose a 

small-cap Discovery course. It will also offer students who wish for an Honors Program-

like experience to enjoy these desirable learning environments at UNH while fulfilling 

their general education curriculum. Students may take as many 444s as they are able to fit 

into their schedules.    

 
 

23 Financial constraints at the time Discovery was launched in 2010 undermined the universal requirement of a 

small-cap critical-thinking Inquiry seminar. According to Provost’s Office data, by Fall 2019, 85% of Inquiry 

requirements were fulfilled in high-cap (35) Inquiry Attribute Courses or in Lab sections taught by TAs minimally 

trained in Inquiry pedagogy. Furthermore, students who transferred to UNH with 26 credits or more were permitted 

to opt-out of Inquiry altogether. 
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[5.4] Additions to Core Curriculum: New Foundational Diversity Course & Global 

Challenges and Sustainable Living Attributes 

 

Addition of Ethically-Oriented Attributes to be taken in CONJUNCTION with other 

courses: The committee firmly believes that the moment is upon us to ensure that our university 

fulfills its role in creating not only intellectually engaged but also ethically conscious graduates. 

Among the requirements most desired by students—as communicated through student 

representatives, as well as articulated in student senate resolutions— are courses on Social 

Identity & Justice in the United States and on Sustainability on a global scale. A Diversity 

requirement was first passed at UNH in 1991 but, despite briefly making it into the catalog, was 

soon abandoned. Subsequent attempts to restore it started with the original Discovery proposal 

and has continued to this day (see Appendix 3), where they are a central part of every DRC 

template we have contemplated. The following proposal for a required first-year course on 

diversity and inequality in America, followed by a second, more expansive course on ethnicity 

and social identity was prompted by discussions with students and recent alumni, who support 

these measures; they also comport with statements made by President Dean to the press.24 

Further information may be found in Appendix 1. 

 

1) Diversity Curriculum: 

 

A) First-Year Foundational Requirement: Diversity, History, and Inequality: The 

United States Experience 

 

This first-year requirement, which can be filled by courses from different departments and 

programs, replaces the originally proposed Wildcat Seminar (Appendix 2), which likewise was 

meant to create a coherent and unified first-year experience. Grounded in the history of our own 

country, these courses will aim to educate our students on the systemic and structural inequalities 

and inequities that are grounded in past institutions, including but not limited to slavery. Guided 

by a specific set of principles that offer coherence to these offerings, yet also flexibility to allow 

multiple departments to contribute, the courses under this rubric will form the centerpiece of 

the freshmen experience. In addition, the committee calls upon university leadership to provide 

support for substantial programming throughout the year, including speakers, a film series, and 

other workshop events on issues of race, diversity, and inequality—all of which will also lend 

coherence to a student’s first year experience. This course will fulfil one Knowledge Category. 

 

B) “Ethnicity, Community, and Social Identity:” A Global Challenges Attribute 

 

This course is meant to carry the insights learned in our Diversity Foundation course into a more 

focused study taken later in a student’s academic career. This attribute course is neither bound by 

the borders of the United States or to the present time. It could fulfill a deeper exploration of the 

implications of race on the student’s major, intended career, or area of interest, or it could offer a 

more academic study of race and ethnicity in other times and societies. Suitable subjects could 

range from a course dealing with the implications of race in U.S. healthcare outcomes to courses 

that concern countries with multiple ethnicities and minority religious groups within their 

 
 

24 https://www.seacoastonline.com/news/20200611/unh-announces-new-action-plan-to-end-systemic-racism 

https://www.seacoastonline.com/news/20200611/unh-announces-new-action-plan-to-end-systemic-racism
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borders. Subjects such as African-American art, LBGTQ+ literature, economic inequality, 

Greeks and Barbarians, the history of women’s suffrage, and so on would all qualify for this 

attribute. It is meant to be wide-ranging to allow all programs to participate and to encourage 

them to develop courses that complement the freshman experience. Students interested in this 

category may take a designated attribute course in Discovery, in their major, or through an 

elective or an approved semester-long High Impact experience. 

 

     2) Global Challenges & Sustainable Living Ethical Attributes: 

 

In addition to “Ethnicity, Community, and Social Identity,” which is both part of our Diversity 

Curriculum and an option in our Global Challenges and Sustainable Living attribute section, the 

DRC proposed curriculum includes several other ethical areas of intellectual importance and 

high student interest. Our four Global Challenges areas are thus: 

   

Environment and People,  

Ethnicity Community & Social Identity,  

Civic Participation and Democratic Governance, and  

World Cultures and Global Literacies.  

 

Sustainability is one of the pillars of the university’s strategic plan, and one of the most pressing 

issues for students, passionate about climate change, ethical living, and creating a sustainable 

world. Our Global Challenges & Sustainable Living Requirements, taken together, meet several 

of the expressed Sustainable Development Goals.25 They also support our goal of producing 

politically, ethically, and environmentally conscious students in a world where democratic 

institutions are under pressure. Each Global Challenges and Sustainable Living course can be 

taken in conjunction with an appropriate Discovery, major, elective, or an approved semester-

long High-Impact Experience, such as an internship, volunteer work, or Study Abroad. Students 

who complete a course in all four attributes will earn a Global Challenges & Sustainable Living 

Minor. To offer some flexibility to students, we are proposing to require three (3) of four (4), but 

incentivizing taking all four by proposing a “Global Challenges Minor” for those students who 

take all four plus one more class designated as meeting one of the requirements.   

 

  

 
 

25 https://www.un.org/sustainabledevelopment/sustainable-development-goals/ See, e.g., #16 (Peace, Justice, 

and Strong Institutions) and #4 (Quality Education), both of which are grounded in idea of self-government and 

civic participation.  
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VI. Category Descriptions for the Proposed DRC Curriculum 

 

The following represents an overview of the descriptions for all aspects of the Wildcat Core 

program. Where appropriate, we have taken language from the current categories (of Discovery), 

which may be slightly adapted to accommodate an expanded range of courses.   

 

I. Wildcat Foundations: The First Year Experience 
 

First Year Writing* 

*[Students must take 3 additional WI classes] 

English Composition is designed to develop students’ academic, professional, and personal 

writing skills. The course is part of a university-wide effort, lasting all four undergraduate years, 

to help students become skilled and confident writers. Each student will master various forms of 

written expression and develop their capacity for critical analysis. Specifically, the program 

encourages students to move beyond a passive view of learning, where knowledge is simply 

received, to one where students assume the intellectual and ethical responsibility to construct 

meaning—to frame interpretations, to explore multiple perspectives, to defend assertions, and to 

relate the new to the known. (Adapted from: https://www.unh.edu/discovery/first-year-writing-

engl-401)  

 

Quantitative Reasoning and Data Analysis 

Quantitative reasoning refers to the ability to think analytically using mathematical methods with 

broad application. Mathematics is foundational to scientific inquiry, technological innovation, 

and its principles illuminate significant aspects of the social sciences as well. In its most precise 

forms, it enables the design of bridges and the orbiting of satellites. Mathematics discloses 

invisible truths about the world, makes sense of patterns of which we may or may not be aware, 

and introduces some order to chaos. In its purest form, it creates its own world of beauty and 

logic. In its more applied forms, it helps to quantify individual and collective human behaviors, 

lies at the foundations of business and commerce, and powers complex technical reasoning. QR 

courses will help students gain computational skills, apply mathematics to realistic situations, or 

introduce related subjects including symbolic logic, information theory, statistics, and computer 

science. (Adapted from: https://www.unh.edu/discovery/discovery-categories. May be taken in 

the second year, where appropriate for the student’s curriculum.) 

 

Diversity, History, and Inequality: The United States Experience*  

*[Sections will fulfill one Disciplinary Knowledge Requirement] 

This course may be offered by a variety of departments including History, American Studies, 

Humanities, Sociology, Political Science, Women’s Studies, Justice Studies, Economics or any 

other Department or Program equipped to take on a historically informed course on Diversity & 

Inequality in the United States context. The purpose of this foundational course is to educate 

first-year students on the experience of diverse groups in U.S. History and offer weekly low-cap 

breakout sections to explore major historical issues such as Slavery, Indian Removal, and Jim 

Crow, Women ’s Rights, Gay liberation, de-Industrialization, and Civil Rights flashpoints 

impacting a variety of marginalized groups. With the support of Student Life, it could offer a 

unique forum to bring in facilitators to educate students on important issues surrounding 

inclusive behavior and acceptable conduct. Ideally, the Communication Department’s Civil 
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Discourse Lab would rotate sections through its program, educating students how to talk 

respectfully with those who hold different views. This foundational course would normally be 

taken freshman year and would fulfill the U.S. Diversity requirement and one Knowledge 

category. (See Appendix 1: “Diversity, History, & Inequality:” Proposal to Embed Diversity 

Education in the Reformed Discovery Curriculum, 7/31/2020.)  
 

II. Discovery in the Disciplines: Knowledge Categories* 
 

Sciences: Students will take two science courses of their choice. They may choose lab science 

courses, science topics courses, or one of each. 

 

Biological & Environmental Sciences 

Biology is a branch of science that studies the structure and function of living organisms. 

Scientists investigate ideas and observations that solidify our understanding of the diversity of 

life from single cells to complex organisms. Biology has deep relations with agriculture, natural 

resources, chemistry, psychology, medicine and many other fields of study. It is the foundation 

of our knowledge regarding health and diseases and the avenue to breakthroughs such as 

vaccines and antibiotics. Courses under this category deal with the interaction of organisms with 

their environment, human, animal, and plant health, biotechnology, and the mechanisms of 

evolution as a fundamental biological paradigm. All courses utilize methods of scientific inquiry 

as they investigate the living world.  

 

Physical Sciences & Technology 

The physical sciences seek to discover the components, structures, properties, and laws of the 

material world from subatomic particles to the entire universe. Through them, we appreciate both 

the wondrous complexity of the world and its order. The traditional domains of chemistry, 

physics, astronomy, cosmology, and earth sciences are the foundations of knowledge in 

numberless arenas of human activity. Engineering and Computer Science harness this knowledge 

to empower people and solve human problems. All courses harness the methods of scientific 

inquiry as they impart knowledge about the physical universe and evaluate scientific claims 

disseminated in both technical literature and popular media. 

 

Discovery Lab (DLAB)  

Discovery Lab is no longer a universal requirement, but an option for students wishing for an 

experimental science experience. A Discovery Lab course should provide the students with 

hands-on experience that reinforces, supports, and/or augments the material presented in other 

formats throughout the course. It should teach them how the discipline uncovers and validates 

knowledge; how phenomena are understood through observation; experimentation and 

quantitative analysis; how data are collected and interpreted; how hypotheses are created, tested, 

modified, confirmed or invalidated. These experiences also are likely to provide insights into 

how scientific theories and models are constructed. A significant portion of specified course time 

must be devoted to laboratory and laboratory-related activities. For example, a conventional 

model for a four-credit laboratory course consists of three 50-minute (or two 75-minute) lecture 

periods plus one 80-minute laboratory period meeting each week for a semester. However, 

courses may include different and/or innovative laboratory experiences provided the total 

amount of course and laboratory time is comparable. 
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Science Literacy  

The committee encourages faculty teaching General Education science courses to ensure training 

in “science literacy” to benefit non-majors. We also advocate that colleges and departments 

develop and offer targeted “Science Literacy” courses to the General Education curriculum, 

where possible and appropriate. Science Literacy courses are oriented towards non-majors, who 

may require additional grounding in scientific process and epistemology, beginning with 

fundamental training in how to evaluate the scientific claims encountered in everyday life. Such 

courses could, with the removal of the stipulation that students must take a course in both 

physical and biological science, cross disciplinary boundaries and lead to wholistic approaches to 

“big questions” that are central to students’ lives. Regardless of major, students with a strong 

foundation in experimental science may still fulfill one or more of their science requirements in 

one of our many existing Discovery Lab courses. Current Discovery science courses also remain 

an option for all students wishing to explore one of the many topics in depth. Those who desire a 

broad-based introduction to scientific methodology for the purpose of understanding 

contemporary debates about the natural and physical world will now be able to choose to fulfill 

their Science requirement with any Discovery science course or Science Literacy courses offered 

in one of the Science Colleges. It is recommended that Science Literacy courses be small-cap (or 

have small-cap weekly sessions) to facilitate discussion and create contextualization for data, to 

evaluate competing claims, and to consider the “big-picture” perspective, among other 

possibilities. 

 

Fine and Performing Arts 

The arts communicate through the intellect, the emotions, and the body, sometimes all at once, in 

ways simple and subtle, direct and subliminal, gentle and soul-shaking. Understanding and 

appreciating them enriches our lives and preserves our cultural heritage for the future. Through 

its performances, publications, and exhibits, UNH offers many artistic experiences for students 

and the larger community, some of which are linked to courses under this category. Such 

courses, which may be about painting, sculpture, architecture, music, dance, theater, or film, will 

often include learning through practical experience.  

 

Historical Perspectives 

Even though we are faced daily with evidence of change in our world, we easily forget that how 

we live and what we see around us are transient states of affairs. It is important to be able to look 

on one’s own world with a grasp of its past and the forces that shaped that history. Courses under 

this category give students the opportunity to learn about major historical developments and how 

these events have shaped contemporary life in all its complexity. Through the study of particular 

periods and places, students will gain both “historical perspective” and come to understand that 

the past requires grasping worldviews quite different from those of the present day. 
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Humanities, Philosophy, or Literature 

The Humanities deal with every aspect of human life and are central to the liberal arts. The 

humanities explore literature, mythology, philosophy, religion, and all aspects of human 

creativity. They focus on questions of meaning, ethics, aesthetics, and the foundations of 

knowledge and are as concerned with form as with content. Courses under this category explore 

major works, ideas, and traditions that have shaped our understandings of the world and our 

sense of self at different times and places while examining the distinctive methods of humanistic 

inquiry. 

 

Social Sciences 

The Social Sciences investigate the human condition from sociological, political, 

anthropological, or public policy perspectives. How do humans live, work, reproduce, and care 

for their wellbeing, socially, culturally physically, and psychologically? Everything from 

mortgage derivatives to health insurance, from ancient cities to modern epidemiology, is the 

subject of a social science. As the world grows more interrelated and complex, the tools of social 

sciences grow in importance. Courses under this category will explore different theories, 

methods, and data-gathering techniques as they apply to social issues within intellectual 

frameworks as diverse as health science, business, or education. 

 

III. Global Challenges & Sustainable Living* 

 

Students must take a class (through Discovery, in major, or in an elective) covering three 

different Global Challenge categories. You may substitute an approved semester-long High 

Impact Experience such as an Internship, Volunteer Work, or Study Abroad for one or more of 

your Global Challenge courses, with DC approval. 

 

Environment & People 

We define sustainability as what sustains us as diverse people and communities—from clean air 

and water to healthcare, education and art—and making decisions in our individual and 

collective lives with this big picture in mind. Sustainability is both local and global. It requires of 

us that we consider both the past and the future in terms of current and best practices. 

Sustainability courses explore ways to maintain the long-term health of biodiversity, climate, 

food, and culture, and where these four systems interact. Sustainability itself has become a 

fragmented field of thought; definitions abound. Some equate sustainability with sustainable 

development, while others equate sustainability with notions of the environment and 

environmental practice. Protecting the environment is crucial to sustainability, but this field 

moves beyond Natural Resources and Biological Science, encompassing also the social factors 

that contribute to maintaining or compromising ecological health. S&E courses teach students to 

engage with these issues, helping transform the unprecedented challenges we face today into 

opportunities. (Adapted from: https://sustainableunh.unh.edu/whatissustainability.) 

 

Ethnicity, Community & Social Identity 

Social Identity refers to the ways in which individuals are grouped together on the basis of 

socially ascribed features which shape the way we understand ourselves and the way others 

perceive us. Courses in this category explore how the social identification of individuals by 

categories such as race, ethnicity, nationality, religion, sexual orientation, gender expression, 

https://sustainableunh.unh.edu/whatissustainability
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age, class, and ability impact social outcomes, community formation, political action, 

occupation, and financial wellbeing. The social identification is often a crucial determinant of 

favorable and unfavorable positions for individuals in a social system. In particular, social 

identification often harbors harmful stereotypes that encode prejudices by exaggerating the 

differences between groups. Our sense of comfort, trust, and acceptance of others derives in part 

from our conception of others’ social identities. Courses in this category thus confront the biases, 

perceptions, and logic of such categories in the United States or in the wider world in order to 

encourage respect for diversity, even as we embrace one another as part of a common human 

family. (Adapted from Discovery Office Social Identity proposal, 2015.) 

 

Civic Participation & Democratic Governance 

Healthy communities have an active and engaged citizenry. Courses in this category teach 

students subjects ranging from the mechanics of governance, the function of our electoral 

processes, the meaning of our constitutional rights, and how to participate locally and nationally 

as active citizens. It also encourages civic engagement through internships or volunteer work. 

Civic engagement is a broad term used for the many ways community members are involved in 

civic life, from volunteering on a town committee to coaching youth hockey, taking care of local 

trails, serving meals at a homeless shelter, or joining a community garden project. All of these 

activities add to the health of the community and create strong social connections or social 

capital. Public engagement is involvement in local and national decision-making – decisions that 

have an impact on the whole community and insure the vitality and justness of our nation. 

(Adapted from: https://extension.unh.edu/resource/community-outreach-and-engagement-

information-brief.)  

 

World Cultures & Global Literacies 

Living in a world of many cultures has created both cooperation and conflict across borders, 

among and between nations. This category, which includes intermediate language courses and 

approved study abroad programs, encourages students to become cosmopolitan citizens by 

gaining knowledge and understanding of cultures other than those of the United States. Students 

will learn to recognize others' values and, ultimately, accept the many ways in which we all are 

human. They are thus encouraged to see their own culture with fresh eyes and know the sheer 

diversity of human outlooks. (Adapted from: https://www.unh.edu/discovery/discovery-

categories.) 

 

*Students who fulfill a course in each Global Challenge Category will be awarded a Global & 

Societal Challenges Minor. 
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VII. Appendices 
 

Appendix 1 [7.1] 

 

Diversity Requirement Proposal Draft (7/31/2020) 

 

“Diversity, History, and Inequality:” 

Proposal to Embed Diversity Education in the Reformed Discovery Curriculum 

 
Introduction: We wish to propose a Diversity requirement that addresses historical inequality in 

the United States and explores ways to promote social justice. Since the horrific murder of 

George Floyd laid bare the prevalence of racial brutality in our society, many people of color at 

UNH have begun documenting their own pain on an Instagram site called Black at UNH. 

Reading these familiar but deeply upsetting testimonials lead us to conclude that a knowledge of 

United States History and an understanding of acceptable conduct in a multi-racial society are 

essential to all UNH students. Wildcats not only study at a university striving to diversify, but 

will soon embark on careers in a culturally diverse world. In acknowledgement of “systemic 

racism,” President Dean has committed UNH to curricular and material changes that will make 

UNH a more inclusive institution and better prepare our students for life as world citizens.26 In 

order to recruit and retain Black faculty and to welcome a diverse student body, UNH needs to 

demonstrate its commitment to Inclusive Education. We propose a robust curriculum to address 

this, with a foundational freshman course that will explore racial and social inequality and a 

second course that continues the study of ethnicity and social identity from another perspective, 

whether in-major or from another discipline. 

 
From the very beginning student representatives on our committee have advocated for a diversity 

requirement, and one such course was already part of our proposal. The events of 2020 have 

made it clear that this is insufficient to meet the needs of our students and to address this crucial 

social and ethical issue. After President Dean’s statement, two 2020 alumni, Nelson Thomas and 

Kolby Tracey, reached out to share their ideas and enlist our help in moving forward with 

requirements that would better inform UNH students about the history and contributions of 

diverse groups in the American story. We have been meeting regularly with our alumni leaders 

to explore how to establish Diversity Education as a foundational component of our revised 

Discovery curriculum. The results are laid out below in more detail. We would also like to 

leverage our partnership with Howard University in Washington DC to increase the Black 

presence on our campus and to afford our own students the opportunity to experience a semester 

at a historically Black institution in an ethnically diverse metropolitan center.27 

  

 
 

26 https://www.seacoastonline.com/news/20200611/unh-announces-new-action-plan-to-end-systemic-racism 

27 https://www.unh.edu/engagement/partnership-howard-university 

https://www.seacoastonline.com/news/20200611/unh-announces-new-action-plan-to-end-systemic-racism
https://www.unh.edu/engagement/partnership-howard-university
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Draft Proposal:  

Diversity in Wildcat Foundations: Our original Discovery Review Template proposed a group 

of three Wildcat Foundation courses: First Year Writing, Quantitative Reasoning, and a low-cap 

Wildcat Seminar that would gradually incorporate or replace Inquiry in the curriculum. Because 

of UNH’s worsening financial constraints, the proposal of a low-cap seminar no longer seemed 

viable and left us uncertain of what we could achieve at this juncture. Nelson Thomas (UNH 

’20), suggested that we replace the Wildcat Seminar with a larger course that would educate 

first-year students on the experience of diverse groups in U.S. History and offer weekly low-cap 

breakout sections to explore major historical issues such as Slavery, Indian Removal, Jim Crow, 

Women’s Rights, Gay liberation, de-Industrialization, and Civil Rights flashpoints impacting a 

variety of marginalized groups. With the support of the Office of Student Affairs, we might also 

explore bringing in facilitators to educate students on important issues surrounding inclusive 

behavior and acceptable conduct. Our alumni organizers have suggested using the 

Communication Department’s Civil Discourse Lab to help teach students how to talk with those 

who hold different views without being insulting or belittling. David Kaye of THDA has 

successfully used theatre to address some of these issues and might assist us in developing 

appropriate trainings on difficult issues of inter-racial communication. We also propose that a 

formal University Dialogue be resuscitated, one that offers extra-curricular programming to 

support specifically the first year coursework.28 This foundational course would normally be 

taken freshman year and would fulfill the U.S. Diversity requirement and one Knowledge 

category.  

 Diversity, History, & Inequality: the United States Experience: We anticipate that this 

this course could be offered by a variety of departments including History, American Studies, 

Humanities, Sociology, Political Science, Women’s Studies, and any other Department or 

Program equipped to take on a historically informed course on Diversity & Inequality in the 

United States context. Our Alumni leaders originally pressed for a two-semester U.S. historical 

survey, but given the challenges a two-part first-year requirement would pose for students in 

highly-structured majors, they agreed to a one-semester survey with supporting coursework later 

in a student’s career. When asked by the DRC Chair to propose a set of underlying principles 

that would guide the creation of a syllabus for these courses, the alumni, in consultation with 

UNH faculty partners, offered the following as what they see as necessary requirements for the 

class: 

  

 
 

28 The University Dialogue was a potentially dynamic part of the Discovery Program, but because of financial 

cuts by central administration and low faculty buy-in (the topic shifted such that was difficult for faculty to 

incorporate it into their curriculum) it was phased out in 2016.     
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Wildcat Foundations Course: “Diversity, History, and Inequality: The United States 

Experience” 

Essential Content as Formulated by Alumni Leaders: 

• 4 hours of class commitment to the US Experience category, between survey classes and 

supplementary discussion sections  

o Discussion sections will act as low-cap, breakout rooms for deep dive, Harkness 

style discussion  

• US Experience course should cover not only the traditional timeline of US History 

teachings (1619 leading up to George Floyd), but also must include how those 

contributions have affected today’s society systemically  

o Focus on systemic inequality and how that is innately tied to race  

• Also must address the diverse cultural experiences and contributions of minority and 

marginalized groups that built the US that we know today 

• Discuss the topic of “Privilege”, and how the inheritance (cultural, financial, and racial) 

perpetuates economic, political and social inequality  

o Not for the purpose of “blaming” but in the effort to increase the understanding of 

one’s privilege to foster empathy and generate equitable solutions  

o Incorporating this into future professional and personal lives  

The expectation is that this course would include parts of history that sometimes go 

unrecognized. 

Feasibility: We anticipate that faculty will embrace the opportunity to create Diversity 

Foundations courses, tailored to this vision. This course may be offered by a variety of 

departments including History, American Studies, Humanities, Sociology, Political Science, 

Women’s Studies, Justice Studies, Economics or any other Department or Program equipped to 

take on a historically informed course on Diversity & Inequality in the United States context.  

Looking at the course catalogue, we believe the following courses represent current curricular 

offerings that could be adapted, with the consent of instructors: 

• History 405 & 406 (American survey taught over two semesters and covering the 

Diversity, HP, and Democratic Governance Attribute in a full year of coursework.) 

• Humanities Program course on The American Experience (Interdisciplinary Course 

covering Diversity & Huma taught in a single semester with an extra breakout section.) 

• American Studies 501 (taught in a single semester, covering Diversity and Huma with an 

extra breakout section.) 

• History 410 (A single semester American survey, focusing on the theme of Diversity, 

with an extra breakout section.) 
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• Political Science 402 (Survey of American Politics and Government, taught over one 

semester, covering Diversity and Social Science with an extra breakout section.) 

 

Global Challenges & Sustainable Living: We encourage students to continue their Diversity 

education by taking a second Social Identity “Attribute” course later in their academic career. 

Under our proposed Discovery revision, students choose courses in three out of four Global 

Challenges categories. These courses may be taken anywhere in the student’s curriculum, as long 

as the course bears the required Attribute. We also encourage students to fulfill one or more of 

these requirements through an appropriate Internship or Study Abroad experience.29 As 

motivation to take courses in all four categories, we propose that students who complete this 

array of courses (in addition to the required US Experience course) receive a “Global 

Challenges” minor.  

Ethnicity, Community, and Social Identity: Our alumni leaders suggested that we use the 

Social Identity Attribute to foster a deeper exploration of race in the context of a student’s major 

or area of interest. This could focus on the dynamics of race in the workplace or the implications 

of Ethnicity and Identity in an international, global, or historical context, depending on the 

students’ interests and major focus. While the importance of racial inequality is apparent in fields 

like Nursing, Social Work, Education, and Business, implicit biases can also shape fields as 

diverse as Computer Science or English. Such issues also lie at the center of International Affairs 

and Global Studies, where refugee crises, famines, climate change, religious and ethnic genocide 

and many other challenges are addressed diplomatically, militarily, and through international 

law.  Appropriate course work will help students become more intentional and aware about 

embedded assumptions in their own field of study, area of employment, or the world at large. 

Given that developing new courses in some majors could present insurmountable challenges, we 

propose that a student can also fulfill this requirement with a course from another discipline; in 

addition, the committee stresses that students can benefit from studying racial and ethnic 

interactions not only in the US, but elsewhere, and not only in the present, but in the past.  

UNH is rich in courses that could already fulfill the Ethnicity, Community & Social Identity 

Attribute, which will expand upon and deepen, rather than replicate, what students learn in their 

Diversity Foundations course. Just a few of the many examples might be:  

• Communication 514 (Analysis of Online Identity - covering Ethnicity, Community, & 

Social Identity) 

• Education 520 (Education, Poverty, & Development - covering Social Science and 

Ethnicity, Community, & Social Identity)  

 
 

29 For example, Civic Participation & Democratic Governance could be fulfilled with an appropriate Political 

Science course, which might also fulfill the student’s Social Science Discovery requirement. Alternately, it might be 

fulfilled in a student’s major with a course on Public Policy or some other appropriate theme. Finally, it could be 

fulfilled in an area of interest (unconnected to the student’s major or Discovery) or through an appropriate 

Internship, such as working on a political campaign. Our intention is for these courses to be flexible, relevant, and, 

where possible, experiential. 
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• Occupational Therapy 520 (Happy and Healthy at Work: Promoting Wellness, Diversity 

& Inclusion – also offered through PAUL College as Hospitality Management 520 -

covering Social Science and Ethnicity, Community, & Social Identity) 

• Social Work 525 (Social Welfare Policy: History of Social and Economic Justice – 

covering HP and Ethnicity, Community, & Social Identity) 

• Sociology 530 (Race and Ethnic Relations - covering Ethnicity, Community, & Social 

Identity) 

• English 609 (Ethnicity in America: The African American Experience in the 20th Century 

– covering Ethnicity, Community, & Social Identity) 

• Communication 657 (Gender, Race & Class in the Media - covering Ethnicity, 

Community, & Social Identity) 

• Social Work 697 (Special Topics course offered as Racism & Social Justice Implications 

for the Helping Professions - covering Ethnicity, Community, & Social Identity) 

• Human Development & Family Studies 757 (Race, Class, Gender & Families – covering 

Ethnicity, Community, & Social Identity) 

 

Governance Structure for Diversity Curriculum: Our Alumni and Student Representatives 

are concerned that the Diversity curriculum fulfill its curricular mandate. While preserving the 

academic freedom of individual faculty, the U.S. Diversity Foundation course (like Inquiry, 

which it replaces) will need to cover particular touchstones-- in this case regarding the history of 

inequality in the United States. Breakout sessions may explore more deeply aspects of the course 

material or generate discussion regarding respectful interaction in a functioning civil society. 

Since the course will be a Discovery requirement, we suggest that the Discovery Committee vet 

Diversity courses by measuring them against agreed upon descriptions and Student Learning 

Outcomes (SLOs), as we do with all other Discovery course proposals. In order to ensure that 

courses meet the aspirational ideals of a Diversity curriculum, we suggest including the Chief 

Diversity Officer, a Faculty Rep who teaches a Diversity Course, and a Student Representative 

appointed by the Beauregard Center as regular members of the Discovery Committee. In this 

capacity, they will weigh-in on courses applying to meet one of the new Diversity requirements, 

as well as participating in all curricular discussions that take place in the Committee. Given the 

number of students that will be served by the Foundational “Diversity, History, and Inequality” 

course, it might also be desirable to have a coordinator to help with the logistics of staffing and 

scheduling sections of the course. 

Conclusion: It is our hope that we can forward to the Faculty Senate this revised version of the 

DRC proposal, which places Diversity more centrally as a Wildcat Foundation and carries that 

exploration of race through an additional Attribute course in Ethnicity, Community and Social 

Identity. With the establishment of such a requirement, we hope to build out additional 

programming, reviving the Discovery Dialogue and interesting students in signature events, such 

as UNH’s annual MLK Black History Month Celebration. Additionally, we hope that the launch 

of this program could enhance our partnership with Howard University, as their experts come to 

teach on an exchange semester at UNH and our students and faculty embark on a reciprocal 

exchange at Howard. We believe that this curriculum takes some of the best aspects of our 
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original Discovery Review proposal, educating UNH students to become compassionate, 

intentional, and historically-informed citizens. 

 

Template with Proposed Diversity Curriculum:  
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Appendix 2: Intermediate Proposal and Report (March/April 2020) [7.2] 

 

The following intermediate draft proposal and report were presented to the Faculty Senate and 

other key stakeholders on March 2, 2020. Feedback from faculty and chairs in a Qualtrics Survey 

showed some support for the “Ways of Communicating,” but much opposition to the perceived 

complexity of advising. The latter was also a concern frequently voiced at the two open fora. 

Because of these concerns, the “Ways of Communicating” group of requirements were removed 

from consideration, and the committee advanced a simpler formation based on knowledge 

categories and a series of attributes, which is the basis for the current proposal in this document.  

 

Preamble 

 

Earlier this year, the DRC voted to present one major element to enhance the general education 

program, one that entailed a shift from Inquiry as currently implemented to a required Wildcat 

Seminar. It was presented to the Faculty Senate on Feb. 3, 2020.30 This proposed element has 

received mostly positive support from faculty although some voiced fears that central 

administration would not financially support such an initiative. However, the DRC believes that 

reenergizing the first year-experience is of central value to its mission, to student success efforts, 

and to attracting new students to the university.  

 

This document serves as an intermediate report explaining the proposed template that reimagines 

the general education program. It keeps as its core a broad liberal arts experience but aligns it 

with skills and global challenges that must come to the front and center to produce productive, 

intellectually engaged, and ethically conscious graduates. It will be important at the outset to 

keep several things in mind, which we provide in bullet-point fashion for ease of reading: 

 

• No general education program will succeed unless there is complete buy-in from faculty 

and administrators. In other words, every member of the academic community needs to 

recommit to the basic idea that a general education program has as much meaning and 

importance to students as the major.31 The Discovery Review Committee calls upon 

faculty, chairs, deans and the provost to promote general education, to advise students to 

act purposefully in choosing their general education courses, and to work to ensure that 

the program is put on par with their major.  

• The committee submits to and believes strongly that the general education program 

should be anti-insular. One of the purposes of such a program is to ensure that students be 

introduced to multiple perspectives on the human experience from outside their colleges, 

to test the narrow boundaries of a specific major, and to offer intellectual breadth to 

graduates. In other words, a university education ought to include both job preparation 

 
 

30 (https://www.unh.edu/sites/default/files/departments/faculty_senate/02_03_2020facsenateminsxxiv_1.pdf).  

31 See report by the Faculty Senate Academic Programs Committee (May 6, 2019), passim. See especially the 

framing of the undergraduate curriculum (p. 2): “Implied in President Dean’s Strategic Priorities is the charge to all 

of us at UNH to facilitate “cultivating the public citizen.” This concept can be tied to (a) the idea of a liberal arts 

education reflected in the Discovery core program at UNH and (b) the domain-specific understandings and ethical 

considerations that students will gain in every major at UNH. In short, UNH is more than an entry point to personal 

professional and financial success. Students at UNH are asked to consider public issues related to their major, as 

well as the cultural awareness and intellectual breadth available through the Discovery Program.” 
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and life preparation, neither to the exclusion of the other. The committee also believethat 

career preparation is enhanced, not diminished, by a broad education. Thus, the 

committee agrees that a student should take at least 24 credits outside of their college (or, 

in the case of COLA and UNH-M, outside their division or program), that is, 6 out of the 

32 courses a student takes to reach 128 credits. 

• A general education program must, however, be practical and flexible, especially for 

students in highly structured majors that are driven by accreditation (such as ABET). To 

that end, the number of required courses in the basic knowledge categories has been 

reduced from 10 to 8, some of which will naturally be fulfilled in a student’s own major.  

 

The proposed template is the result of a careful study of our own and other general education 

programs. It is substantially inspired by the University of Rhode Island’s general education 

program, but its application is based on the values specific to the University of New Hampshire. 

In addition, the committee took into account other elements from other institutions, but tailored 

them to our own situation, which is limited by, among other things, the number of courses 

students are expected to take here (32 4-credit courses) relative to other universities (40 3-credit 

courses). We also bore in mind the requirement of our accrediting body, NECHE, which requires 

40 credits of general education. 

 

At the center of the proposed general education courses is a set of literacies and skills that are 

important for a 21st century graduate. In aggregate and in alphabetical order, these are: 

 

1. critical thinking and analysis  

2. foreign language or global literacies  

3. information literacy  

4. mathematical and computational literacy 

5. oral communication 

6. scientific literacy 

7. team-based problem-solving 

8. textual, media and visual analysis 

9. written communication 

 

As one will see presently, some of these skills are embedded in the knowledge categories (for 

instance, science literacy in the science category), while others will be found as explicit, separate 

communication skills.  

 

Format of Delivery 

 

Please refer to the slide that accompanies this document. Because Powerpoint and screens 

presents in “landscape” view (that is, wider than it is high), the relationship of these parts is 

presented in a substantially less than ideal way.  

 

Substantially, the proposed general education structure would consist of four interrelated parts: 

 

• Wildcat Foundations, the First-Year Experience (Coherent Introduction to UNH) 

• Knowledge and Disciplinary Categories (Breadth) 
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• Ways of Communicating (Skills) 

• Ethical Categories (Global and Social Challenges) 

 

Courses can and in many cases are expected to fulfill more than one requirement (see 

below for a chart that showed how it might work). For instance, PHIL 430 (“Ethics and 

Philosophy”) could fulfill the HUMA Knowledge Category, and Oral Communication 

requirement, and the "Ethics” attribute (see slide).  

 

Wildcat Foundations: A Coherent and Shared First-Year Experience (Generally taken in the 

first year.32) 

 1) ENGL 401: propose reducing cap to 22 students to match Wildcat Foundations  

 2) QR 

 3) Wildcat Seminar: small-cap (22 students) critical reading and thinking seminar which 

will cover several requirements; Inquiry 444 classes will continue as is until implementation, at 

which point they will be converted in Wildcat Seminars. These courses will count for a 

Knowledge Category below and up to two other requirements. 

 

The Knowledge Categories: This section comprises the fundamental knowledge categories, 

coming from physical and social sciences, as well as from the humanities, history and fine arts,33 

that the university expects a student to develop a general awareness of as part of a general 

college education curriculum. In addition, there are embedded skills and literacies that 

naturally accrue from such breadth: scientific literacy, mathematical and computational literacy, 

textual analysis, critical analysis, problem-solving, and media and visual analysis, historical and 

geographic perspectives, and a sense of the scope of human knowledge, beyond the confines of a 

particular major. 

 

Ways of Communicating: In addition, the committee recognizes that the understanding of 

disciplines are of little worth unless ideas can be effectively communicated. We also recognize 

that effective communication is also highly prized by employers, and the skills listed in this 

category thus serve two goals, intellectual and practical.34 In the proposed system, a course may 

count for both a Knowledge Category and a Ways of Communicating requirement. Furthermore, 

specifically major courses can also fulfill these requirements.  

 

Ethical Categories (Global and Social Challenges): This category comprises the 

understanding, sensitivity, and maturity a student must develop about the current and emerging 

operating context where the knowledge categories and skills and literacies would be deployed. 

The University of New Hampshire expects all students to become aware of and be fruitfully 

 
 

32 Some major tracks may require one of these courses to be taken in the second year, but the committee 

requests that majors whose curriculum is dominated by major courses in the first year rethink whether there is room 

to admit Wildcat Foundation in the first year.  

33 Since some experiential learning may in spirit fulfill this category, the Discovery Committee is looking into 

allowing (for instance) participation in an ensemble music course to count for FPA.  

34 https://www.naceweb.org/talent-acquisition/candidate-selection/employers-want-to-see-these-attributes-on-

students-resumes/ 

https://www.aacu.org/leap/students/employers-top-ten 

https://www.aacu.org/leap/presidentstrust/compact/2013SurveySummary 
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engaged with the challenges of living sustainably, equitably and justly within the context of the 

pressing global challenges of our time. Therefore, all students are expected to take courses as 

part of their general education that are labeled with an “ethical attribute” designation. All four of 

the attributes are interrelated and crucial to achieving a sustainable life for humanity, and 

students must take at least one course from two of the categories during their time at UNH. 

 

Capstone Experience: While the Capstone Experience takes place within the major, it is an 

“integrative experience,” where student bring to bear the knowledge, skills, and depth they have 

acquired in their college careers. Students will produce a culminating piece of work, deliver a 

major oral or written presentation, or participate in a real world experience, through an internship 

or volunteer project. Whichever path individual departments choose for their students, the 

Capstone Experience is a moment to take stock and think about how the sum-total of knowledge 

and skills students have acquired can lead to work that changes perspectives, adds beauty, 

conserves the environment, builds capital, solves technical problems, or improves the lives of 

individuals touched by the project. The DRC wants the capstone to be a meaningful project that a 

student would be proud to discuss in a job interview or around the kitchen table.  

 

Graphic for overlapping courses: 
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Appendix 3: A History of a Diversity Requirement at UNH, 1991-2017 [7.3] 

 

The following is a short review of the attempts to create a diversity requirement at UNH, 

authored by Amy Oliva (hence the first person language) for Nicky Gullace (the “you”) in 

August, 2020. It has been gently edited for formatting and consistency. 

 

The first Diversity Requirement in the undergraduate curriculum was “enacted” in 1991 (the 

vote was 30 in favor, 10 opposed), and the requirement was included in the 1992-1993 

Undergraduate Catalog. (Please see below, “From the Diversity Task Force Report, March 

5, 2001” for details.) 

   

Fast forward to the passing of the Discovery Program in spring 2009, the requirement had 

become known as the “Perspectives on Identity Attribute.” It was voted on in spring 2009, 

and did not pass with a vote of “fifteen ayes, seventeen nays, and five abstentions.” (FS 

Motion #XIII-M9 [3/9/09]) 

 

Like you, I have heard for many years (11 for me), that the requirement missed being passed 

by 2 votes. The FS Motion states that the AA Committee at the time “…could not reach 

consensus…,” regarding the requirement and therefore did not recommend its approval. 

 

I found several Senate and Diversity Task Force records of discussion, but did not find record 

of the full Senate having voted on the requirement between spring 1991 and spring 2009. 

(There were a lot stops and starts in those days, including work-to-rule once or twice.) As 

this doesn’t really match with what people have said over the years, I wonder if some of the 

“votes” people refer to have been at a committee level and not the full Senate. (Or perhaps 

they are thinking of the several FS Motions between 2004 and 2016 on diversity and 

inclusive excellence – not specifically related to the core curriculum). 

 

In 2013–14, as a member of the University Council for Inclusive Excellence & Equity 

academic working group, I worked with Paul McNamara, Todd DeMitchell, and Jessica Fish 

to re-craft the Social Identity Attribute. The Council approved and we brought it to Barb 

White and the Discovery Committee (DC). Barb and I continued to work on the proposal 

(keeping the Council informed). The DC endorsed it with some edits and it was sent forward 

to the Academic Affairs Committee (AAC) of the Faculty Senate (FS). (Michael Ferber was 

AAC chair at the time.) They provided feedback, we made recommended edits, and 

resubmitted to the AAC in Feb 2015. Overall, their response was favorable, but by then 

Discovery was in the midst of its first 5-yr review and Academic Affairs decided to send the 

proposal to the 5-Yr Review Ad-Hoc Committee for their consideration. Ultimately, the 5-Yr 

Review Ad Hoc Committee decided not to put the SI Attribute proposal forward to the FS as 

part of their recommendations. 

 

In fall 2017, you and I updated the SI Attribute proposal and you took it to the AAC and then 

brought it to the DC.  While both committees endorsed the proposal’s ideals, their collective 

concerns regarding implementation, adding another requirement, perceived “liberal 

indoctrination,” etc., outweighed any desire to send it forward to the FS. 
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DIVERSITY TASK FORCE REPORT – MARCH 5, 2001 

 

A Brief History of the Diversity Requirement at UNH 

Compiled with assistance from Paul Verrette, Professor Emeritus 

 

1. The Academic Senate enacted the Diversity Requirement on March 25, 1991, intended to be 

effective in the fall of 1992. 

 

“Require that each undergraduate student successfully complete at least one course 

designed to improve understanding of diversity as outlined in the Student Senate 

document entitled “Diversity: A Key to Excellence.”  Diversity issues include but are not 

limited to gender and sexual preference, race, age, ethnicity, differently-abled status, 

non-Christian or non-western religions, and socioeconomic status.  This course may be 

used to satisfy requirements for General Education, a major, a minor, or an elective.  The 

General Education Committee will determine which courses satisfy the diversity 

requirement.” 

 

2. The UNH 1992-1993 Undergraduate Catalog lists a Diversity Requirement on page 14: 

 

“Students admitted in September 1992 and thereafter must successfully complete at least 

one course designed to improve their understanding of diversity.  This course may be 

used to satisfy requirements for general education, a major, a minor, or an elective.  The 

list of approved courses can be found in the Time and Room Schedule, which is available 

each semester before pre-registration.” 

 

3. The General Education Committee solicited course recommendations from all departments. 

By June of 1992, the Committee could not agree on definition and criteria for inclusion in the 

Diversity Requirement.  Implementation was delayed. 

 

4. In September of 1992, the Academic Senate passed the matter on to a newly-created 

Commission on Diversity in the Curriculum, appointed by the Provost and the Academic 

Senate Chair.  The Senate motion read in part: 

 

“Acknowledging our obligation to prepare our students for the growing complexity of 

American society and a global environment, it is moved that the Commission on Diversity 

in the Curriculum be charged as follows: 

 

…To develop a comprehensive vision of “diversity” for use in the possible 

implementation of a diversity requirement at UNH. 

  

To make recommendations concerning the curricular and co-curricular context in which 

such implementation should take place, including consideration of academic experiences 

other than formal courses…” 
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5. The Commission on Diversity in the Curriculum began work in fall of 1992.  Its work was 

interrupted by work-to-rule. 

 

6. The report Building a New University Community of May 1994 indicated that the Diversity 

Requirement would be in effect for the class entering in 1995.  

 

7. The Commission on Diversity in the Curriculum was reconstituted in the fall of 1993 and 

reported recommendations to the Academic Senate in March 1994. 

 

“The Commission operationally defines Diversity in the Curriculum at UNH as follows: 

Diversity courses are those courses that introduce students to perspectives, sensibilities, 

and experiences that broaden the meaning of the human experience beyond the 

parameters of what has been typically described as standard, acceptable and normative.  

The areas in which we propose to broaden students’ understanding of the human 

condition include Women’s Studies; Race, Culture and Power; Gay and Lesbian Studies; 

Religious Studies; African-American studies; and Again and Disabilities Studies.” 

 

In April the Commission released a list of approximately 140 courses which might satisfy a 

Diversity Requirement. 

 

8. Debate in the Academic Senate resumed in November 1994.  Problems of definition, intent, 

scope, and logistics arose again, resulting in a tabled motion. 

 

9. In April 1995, the Commission on Diversity in the Curriculum decided that implementation 

was not feasible at that time.  A decision was made to emphasize existing programs, minors, 

courses, etc. and to direct effort toward new course proposals and related workshops.  A 

brochure on the topic was prepared.   

 

10. In 1995-96, the Academic Senate was reconstituted as the Faculty Senate.  The 

implementation of the Diversity Requirement remained on the table. 

 
General Education Study Committee’s Task Force on Diversity 

Victoria Banyard, Assistant Professor, Psychology 

Dennis Bobilya, Associate Professor, Animal and Nutritional Sciences 

Sean McGhee, Director, Office of Multicultural Student Affairs 

Julia Rodriguez, Assistant Professor, History and Women’s Studies 

Paul Verrette, Professor Emeritus, Music 

Peggy Vagts, Professor, Music 
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Appendix 4: Wildcat Core Suggested Student Learning Outcomes (SLOs) [7.4] 
Student Learning Outcomes: SLOs 

 
Wildcat Foundations: The First Year Experience 
 
First Year Writing* 

*[Students must take three additional WI courses] 

•     Demonstrate proficiency in written communication. 

• Master accepted grammatical usage. 

• Use topic sentences effectively. 

• Sustain an argument with evidence. 

• Address counter-arguments. 

• Choose words appropriately for varying forms of communication. 

• Discuss email protocol with your instructor. 

• Learn to find, evaluate, and cite online information   

 

Quantitative Reasoning and Data Analysis 

•    Demonstrate proficiency in carrying out college-level mathematical procedures. 

•    Use college-level mathematical thinking to analyze situations and data and to solve    

      problems. 

• Apply logical and analytical reasoning. 

• Recognize relevant patterns in data sets. 

• Read and correctly interpret mathematical graphs and charts. 

 

Diversity, History, & Inequality: The United States Experience* 

 

*[Sections will fulfill one Knowledge Category Requirement] 

•    Discover the history of inequality in the United States from 1619 to the present. 

• Participate in Breakout Sections that address the impact of inequality in the U.S. 

experience. 

• Develop questions, theories, and possible solutions to major ethical issues under 

discussion. 

• Investigate theories of “privilege,” its coalescence in certain social groups and denial 

to others. 

• Reflect on a broad range of disadvantaged groups, choosing to investigate one in 

detail. 

• Master forms of respectful communication relevant to the course. 

• Attend external lectures, films, workshops, or programs offering relevant Diversity 

content. 

• Fulfill the SLOs of the Knowledge Category combined with this course. 
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Discovery in the Disciplines: Knowledge Categories* 
 
Sciences: [Students will take two science courses of their choice] 

Biological & Environmental Sciences 

• Learn about aspects of the living world as described in the course description. 

• Demonstrate an understanding of fundamental concepts in biological or Environmental 

Science. 

• Understand and Evaluate data using tools of Biological or Environmental Science. 

 

Physical Sciences & Technology 

• Learn about aspects of the physical world or technological processes specified in the 

course description.  

• Demonstrate an understanding of fundamental concepts in physical sciences or applied 

technology. 

• Use mathematical models and computational thinking to understand the physical world or 

technological applications. 

o Additional SLOs for BS or PS LAB courses 

• Communicate scientific information effectively in written and oral formats.  

• Summarize, analyze, and evaluate scientific data. 

• Explain how hypotheses are tested or rejected. 

• Master appropriate laboratory and field techniques commonly used in the science you are 

studying. 

• Understand and Evaluate data using tools of Physical Science or Technology. 

Fine and Performing Arts 

 

One or more of the following: 

• Develop an understanding and appreciation of differing forms of art expression such as 

music, visual art, theatre, or architecture. 

• Develop skills in creative writing. 

• Produce art in the studio, concert hall, workshop, or theatre. 

 

Historical Perspectives 

• Study the signature events that occurred within the time and geographical expanse 

specified in the course description. 

• Explore the way primary sources reveal the ideas and values of people living in a 

different time and place. 

• Appreciate human diversity through examination of class, race, and/or gender hierarchies 

of the past. 

• Interpret the way past events and belief systems have contributed to and differed from the 

values and intuitions of the present. 
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Humanities, Philosophy, or Literature 

• Engage with literary, philosophical, and creative works that explore some aspect of the 

human condition. 

• Pose questions about the nature of being, ethical imperatives, aesthetics, or epistemology. 

• Write a critical essay investigating a focused question raised by a literary, philosophical, 

religious, or creative work. 

 

Social Sciences 

• Apply quantitative and/or qualitative data to investigate the dynamics of social 

interactions. 

• Develop testable hypotheses regarding the social, emotional, or physiological world they 

examine. 

 
Global Challenges & Sustainable Living* 
 
[Students must take a class in three different challenge categories. You may substitute a semester-long, High 
Impact Experience for your Challenge Attribute, with DC approval.] 

Environment & People (Adapted from UNH Sustainability & UVM) 

• Think critically about sustainability through diverse cultural perspectives and local and 

global contexts. 

• Understanding the complex scientific, social, and cultural implications of sustainability 

challenges. 

• Evaluate sustainability using an evidence-based disciplinary approach that integrates 

economic, ecological, and social perspectives.  

• Recognize and assess how sustainability impacts peoples’ lives and how their actions 

impact sustainability.  

 

Ethnicity, Community & Social Identity (Adapted from SI Attribute proposal & UMASS 

Amherst.) 

• Investigate disciplinary or interdisciplinary theories necessary to comprehend diverse 

social, cultural, and political perspectives. 

• Understand, articulate, and critically analyze diverse social, cultural, and political 

perspectives. 

• Demonstrate awareness of how individual perspectives and biases influence ways of 

seeing the world. 

• Examine structural and cultural forces that shape discrimination based on race, ethnicity, 

language, religion, class, ability, nationality, sexuality, or gender. 

• Demonstrate the capacity to listen to and communicate respectfully with others of diverse 

perspectives. 

• Address questions that reflect multiple perspectives to develop a complex understanding 

of the world. 
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Civic Participation & Democratic Governance (Adapted from UNHM & Tisch College at 

Tufts) 

• Recognize or recall information, concepts, and theories that are essential to build 

democratic societies. 

• Learn the fundamental structure of the U.S. Federal government and understand their 

rights as citizens, aliens, or others.   

• Apply knowledge of civic processes and impacts to address contemporary and historical 

Issues. 

• Recognize the role of citizens, government, NGOs and the private sector in building 

democratic societies. 

• Demonstrate an understanding of the importance of engaged citizenship in building 

healthy communities at every level (local, national and global). 

 

World Cultures & Global Literacies 

• Explore human diversity by studying societies and cultures outside the United States. 

• Recognize the diversity and validity of unfamiliar cultural values. 

• Engage with the literary and artistic productions of another society or culture. 
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Appendix 5: Frequently Asked Questions (August 2020) [7.5] 

 
The new general education program, if passed, would go through a five year implementation 

process, beginning with the migration and proposal of courses (AYs 20-22). The first class under 

the new system would matriculate in Fall 2022 (class of 2026) and each subsequent class would 

enroll under the new system until all students were on the same program. This would not be a 

sudden or abrupt transition. Some of the answers below have been anticipated in the narrative 

above. 

 

Implementation FAQs 

 
1. Knowledge Categories remain largely unaltered: Courses in Biological Science, for 

example, would be automatically migrated to the new program without further review, 

should colleges wish to keep their Discovery designation unchanged. This would be true 

of the vast majority of Knowledge Category courses.  Those wishing to add a Global 

Challenges attribute to an existing Discovery course would put in for that attribute 

without impacting their existing Discovery status.   

 

2. Lab courses will be reserved for science students and qualified non-science students 

who wish for a Lab experience: The elimination of the Discovery Lab requirement was 

suggested by the Dean and faculty representative of CEPS and the Associate Dean of 

COLSA (the deans were ex officio members of the Discovery Review Committee). 

Discovery Lab courses place a large burden on the Science Colleges without benefiting 

most non-majors, who need a broader and more basic curriculum to help them navigate 

scientific discussion as it takes place in their daily lives. According to students, the 

mixture of science majors and non-majors in classes like BIO 411 skews grading curves, 

making the courses less rigorous for science students, while still bringing down the GPAs 

of non-majors. During meetings with the Student Senate Academic Affairs Committee 

there was much dissatisfaction (from both science and non-science majors) over the 

DLAB requirement. Given the challenge of offering lab courses during the current 

pandemic, this might be an optimal moment to discontinue this requirement. Science 

students would continue to enroll in lab courses, meaning that most labs would remain 

vital, although reduced in size. 

 

3. Inquiry 444 seminars will be voluntary rather than required: We propose to 

eliminate the requirement that every UNH student take an Inquiry course and, instead, 

incorporate the highly successful 444 seminars into the Wildcat Core as engagement-rich, 

small-cap classes through which students may choose to fulfill one or more of their 

General Education categories. Because of funding constraints, the Inquiry requirement of 

a small-cap critical thinking seminar was never universally adopted. 85% of Inquiry 

requirements are fulfilled in high-cap Inquiry Attribute Courses or in Lab sections taught 

by TAs minimally trained in Inquiry pedagogy. Transfer students opt-out of Inquiry 

altogether. Current 444 courses will retain their Knowledge Category designations or be 

given the opportunity to fulfill up to 1 Knowledge Category and 1 Global Challenges 
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Attribute.  444 classes will be listed as “Engagement Seminars” and will no longer need 

to meet each of the four requirements of Inquiry pedagogy; instead they will be vetted for 

academic rigor, a high level of student engagement, and the impartation of skills such a 

group problem solving, writing, or oral communication.  We believe this will offer 

flexibility to faculty wishing to propose a small-cap Discovery course.  It will also offer 

students who wish for an Honors Program-like experience to enjoy these desirable 

learning environments at UNH while fulfilling their general education curriculum. 

 

4. Courses formerly in the ETS Category will be migrated to the closest appropriate 

category, wherever possible. Making Babies would thus move to Social Science and 

Ancient Technology into the HP category, etc. We chose this reduction because ETS was 

fairly evenly distributed between colleges and was very difficult for transfer students to 

accomplish at their prior institutions, since it was sui generis to UNH. Many of the 

courses in this category taught about technology, but did not teach students how to use 

technology in order to accomplish practical tasks. In fact, the largest number of ETS seats 

were taught in the College of Liberal Arts and the largest single ETS course was HHS’s 

NURS 450 Making Babies. We hope clustering Technology with Physical Science will 

attract students who wish to develop marketable technological skills.   

 

5. Faculty may submit upper-division courses for Discovery credit.  Students will have 

the flexibility to choose from a much wider variety of courses, pursuing their particular 

interests, rather than only broad-based lower-division surveys. More advanced students 

can take Discovery courses that meet their skill levels and faculty can enhance their 

enrollments with a Discovery designation.  

 

6. Attribute Courses can be fulfilled in a variety of ways: Global Challenges & 

Sustainable Living courses may be stand-alone classes, attributes of Discovery courses, 

or attributes of a major courses.  Former WC courses will be automatically granted the 

WC attribute, while suitable Knowledge Category and major courses can add an 

appropriate attribute. The skills and values imparted though these categories do not add to 

the number of Discovery requirements, but enrich the students’ curriculum by making 

explicit the need for ethical values not foregrounded in the old program. They may also 

be fulfilled with an approved semester-long High Impact practice. 

 

7. “Diversity, History, and Inequality: The United States Experience: This course may 

be offered by a variety of departments including History, American Studies, Humanities, 

Sociology, Political Science, Economics, Women’s Studies, Justice Studies or any other 

Department or Program equipped to offer a historically informed course on Diversity & 

Inequality in the United States context. The purpose of this foundational course is to 

educate first-year students on the experience of diverse groups in U.S. History and offer 

weekly low-cap breakout sections to explore major historical issues such as Slavery, 

Indian Removal, and Jim Crow, Women ’s Rights, Gay liberation, de-Industrialization, 

and Civil Rights flashpoints impacting a variety of marginalized groups. With the support 
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of the Office of Student Affairs, it could offer a unique forum to bring in facilitators to 

educate students on important issues surrounding inclusive behavior and acceptable 

conduct. This foundational course would normally be taken freshman year and would 

fulfill the U.S. Diversity requirement and one Knowledge category. 

 

8. High Impact Practices: This curriculum encourages students to embark on high impact 

experiences like Internships, Volunteer Work, and Study Abroad by allowing them to 

fulfill one or more of their Global Challenges & Sustainable Living requirements with a 

one semester hands-on immersive experience. 

 

9. How would transfer students fulfill the Global Challenges & Sustainable Living 

attribute courses? Transfer students would be required to fulfill the Diversity 

Foundations course at UNH or with an equivalent transfer class. They would not be 

required to fulfill the Global Challenges attributes.  

 

“Why did you change… FAQs” 

 
1. Why didn’t you eliminate more Discovery requirements? Because the New England 

Accreditation body (NECHE) stipulates that state universities must require 40 credits of a 

broad-based and rigorous General Education curriculum, grounded in the Arts & 

Sciences. We believe this type of foundation helps foster intellectual versatility, cultural 

appreciation, and respect for evidence-based reasoning and scientific data. 

 

2. Why did you drop the lab requirement?  Committee members, including the Dean of 

CEPS and the Associate Dean of COLSA, believed that many Discovery students would 

benefit from courses that would provide a more fundamental introduction to scientific 

thinking. Qualified non-Majors will still have the option of taking a lab, should they wish 

to do so. 

 

3. Why are students allowed to take ANY two Science courses, rather than one BS and 

one PS? The committee felt that it was important to allow students to build on their 

interests within the sciences, possibly even luring students towards minors that might 

have been out of reach before. For students in highly-structured majors, such as 

Engineering, being able to fulfill both their science requirements in-major will give them 

more curricular flexibility. 

 

4. Why did you get rid of ETS? ETS was a very difficult course for transfer students to 

bring in and was frequently petitioned. There was also strong feeling among Science 

faculty that, instead of being a course focused on teaching students necessary technology, 

it had gradually become a “Technology Studies” category, inclined to focus on 

interesting questions, but increasingly unlikely to impart technological skills to students. 

We felt that a return to Science-based technology courses would be more beneficial for 

students on the job market. 
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5. Why did World Cultures move from being a Disciplinary Category to being a 

Global Challenge? World Cultures was a chronically under-enrolled category, 

dominated by several mega-courses and containing a confusing array of exemptions. 

Increasingly, employers list Inter-cultural understanding as a necessary competency and 

we felt this could be achieved in a variety of contexts, making it particularly useful as an 

attribute course, a stand-alone course, or something achieved by a Study Abroad 

experience.  The flexibility of the Global Challenges and Sustainable Living curriculum 

makes this possible. 

 

6. Why did you add Global Challenges & Sustainable Living? The Undergraduate 

representatives on our committee believe that, other than greater flexibility, the change 

most desired by students was the addition of these requirements. For many years, the 

Social Identity proposal has been voted down either on the Discovery Committee or in 

the Faculty Senate, on the grounds that it might be polarizing. We believe that by offering 

students a choice of ethical categories – and the option to do more – we can provide a 

curriculum that will build values, knowledge, and community engagement, while 

nevertheless allowing stakeholders to focus on the issues they find most important. 

Students wishing to do an Internship can pursue that experience through this category, 

which values hands-on as well as classroom learning. 

 

7. Why do you want to change the Discovery Program, which is working well for my 

department? The Discovery program was a well-conceived and ambitious endeavor, but 

its rigidity has made it an obstacle for students in highly structured majors, who find it 

difficult to fit in each requirement. The fact that Discovery courses are concentrated at 

the lower-division has meant that advanced students are unable to fulfill Discovery with 

appropriately challenging courses. The system has led instead to the proliferation of 

lower-division lecture classes, while upper division offerings in many departments 

languished with few students. We believe that one size cannot fit all and would like to 

offer students greater flexibility and a broader array of courses to fulfill their Discovery 

requirements. A large survey conducted before the last Discovery Program review 

registered a high degree of student dissatisfaction with the Discovery Program, as did a 

Report on Discovery, conducted by the Student Senate in 2017–18. While we have 

retained many aspects of the old Discovery Program and will retain many of its courses, 

we added a Diversity foundation and Global Challenges that we hope will fulfill one of 

the unmet aspirations expressed by our students.  We believe that these changes will help 

to engage students and make them see more clearly the relevance of their general 

education curriculum. 


