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CHAPTER NINE

LEADERSHIP EDUCATION
AND THE REVITALIZATION

oF PuBLIiC LIFE

Nicholas V. Longo and Marguerite
S. Shaffer

It is time for citizens to strike out in new directions
and refashion our ideas about community
leadership. We need some leadership in changing our
concept of leadership.

—David Mathews (1996, p. 17)

In the beginning, I had a very narrow view of a
leader as an individualistic, in-charge person who
pulled or pushed others along with them. H.a.ving

a better understanding of the way communities

are structured and function, I now see that leaders
do not necessarily have to be out in front of an
issue, but rather need only to stand by their own
convictions and often will work mutually with other
leaders in their efforts.

—Miami University Wilks Scholar

In an age of divisive, zero-sum politics and global consumer culture,
it is difficult to imagine a vibrant democratic public, let E.llon(.i pub-
licly empowered citizen leadership. Our students makfa th.ls Pmnﬁﬂly
clear. Having come of age in a culture of increased privatization and
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renewed individualism, they have been socialized to think of them-
selves as consumers and measure their accomplishments aécording
to marketplace standards. As William Galston (2004) has noted,
today’s young adults “have confidence in personalized acts with con-
sequences they can see for themselves; they have less confidence
in collective actions (especially those undertaken through public
institutions), whose consequences they see as remote, opaque, and
impossible to control” (p. 263).

It also seems abundantly clear, given the problems confront-
ing us—among them intractable global poverty, pervasive educa-
tional inequity, the spread of HIV/AIDS, and the decline in civic
participation—that the dominant model of the “heroic” or “char-
ismatic” person with authority leading a cadre of followers is no
longer acceptable (Heifetz, 1994). Likewise, the established model
of teaching and learning in higher education, in which students are
filled up with knowledge and credentialed by scholarly experts, is
ineffective in preparing students to address these problems. Higher
education cannot simply be a site for the creation and acquisition of
knowledge for its own sake, nor can our nation’s colleges and uni-
versities operate under an efficiency-driven, customer service model
that views preparing students for the workforce as its top priority.

Rather, colleges and universities must be engaged in leader-
ship for the diverse democracy of the twenty-first century. In fact,
higher education is perhaps the single most important catalyst not
only for educating the next generation for a new kind of lead-
ership but also for mobilizing institutional resources to engage
in the type of collaborative problem solving necessary to address
difficult public issues. Thus, leadership education needs to be
relational, collaborative, community based, and perhaps most
important, public. It also must be integrally connected to the kind
of learning that asks students to see themselves as creators and
agents actively shaping local and global communities, rather than
as passive consumers of their education and the broader culture.

This chapter begins with an overview of models of leadership
development. After describing the leadership efforts of the High-
lander Folk School during the civil rights movement, to give some
historical context to the theory and practice of leadership educa-
tion on college campuses today, the core of this chapter presents
an emerging program for putting this conception of leadership
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into practice at one institution of hi.gher educ.atlo'n. It-desc.rtlbie;
the Harry T. Wilks Leadership Institute at Miami Ul’llVCI‘S% y "
Oxford, Ohio, as a case study of the development Qf a élatlcz_n y
model for public leadership that connects 1eadersh1P e1 uca iltc;a_
with civic engagement through curncglar and cocurricu ar f1in 11
tives in southwest Ohio. The Wilks Inst1tut.e and, more sp%adcz C}t?
an interdisciplinary think tank in American sFud_les c(:;ffe e
ing Locally serve as promising examples for thl.nk_lngf i erthesz
about leadership education for democracy. Building rorg hese
examples, the chapter concludes by of.ferlr%g‘ recommen alt ons
for connecting leadership educatio-n with civic engagemen

are applicable to all types of institutions.

COUNTERING THE DOMINANT MODEL
OF LEADERSHIP DEVELOPMENT

The tensions between individualism and community fand be_twilelr;
private and public goods have a long- and deep.hl-stolry in the
United States. From its earliest days, 1deals.qf biblica missi "
and republican virtue have vied with the realities of froréu;r* sen
reliance and liberal individualism (Bella'h, Madsen, . ud 1vani
Swidler, and Tipton, 1985). Although tl}e 1dea} of .the in g{e :
dent, successful individual embodied in Benjamin ’Fran. 1nOf
model for personal success and Ralph Wa.ldo Emerson’s no}tll.ortlo
self-reliance has been dominant in Amepf:ar{ culture, our his thrz
is marked with moments from the abolitionist movement to

Progressive Era, from the New Deal to the civil rights movement, -

in which civic engagement and commitment to community h}jl\;i
sought to turn individual self-interest tc?ward the lafrgerll" pu i
good. We believe that American culture is currently int i‘ nlll

of another one of these m’oments..An underst.and{ng of t tz;et
trends, especially in the context_ of higher education, 1st 1;1;p01(r) ant
for designing leadership educauondpr%gziatrlr?s that create opp

iti nts to act as engaged ci . .

muejl?}fg];satsl‘i(ileﬁrty years have x%it%les.sed. a drarr}aric shift avzlay f{(;xtr;
investing in the public good toward 1nd1v1dua‘d interests a.g_ﬁpgvthe
concerns. The election of Ronald Reagan '1n _198.0 soli 1d§ﬁ o
turn away from issues of civil rights and _soc1a1 Jjustice thaF e r; d
the culture of the 1960s. Reagan’s presidency ushered in an
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of policy that promoted small government, deregulation of public
utilities, and supply-side economics. The emerging culture of con-
servatism cast big government as a villain, pilloried the welfare
system, and demonized all forms of taxation. Government, politi-
cians, and the public became suspect, while the ideal of the pri-
vate individual, the self-made man, and the free market resurged.
As the private sphere flourished, consumer values of therapeutic
selt-fulfillment and expressive individualism recast public culture
in terms of the marketplace. Historian Lizbeth Cohen (2003) has
extensively documented this “consumerization of the Republic” in
which citizens have become shoppers and public institutions have
become an extension of the marketplace (p. 369). “The market,”
according to Galston (2004), “has become more pervasive during
the past generation as organizing metaphor and as daily experi-
ence, [and] the range of opportunities to develop non-market
skills and dispositions has narrowed” (p. 263). -

The loss of public life is reflected in the predominant model
of leadership that promotes individual accomplishment and per-
sonal success. This idea of leadership can be seen everywhere. For
example, in American politics, candidates are treated like celebri-
ties, while citizens are treated like spectators. Equally alarming is
the suggestion that arose after the events of September 11, 2001,
that the best way for ordinary Americans to respond to the attacks
against the United States was to “go shopping” (Pelligrini, 2007).

On a more hopeful hote, the individualistic, consumer-driven
model is being called into question by rising concerns over the
decline in civic life. There are countertrends emerging where
“citizens are at the center,” as Harry Boyte (2004), Cynthia Gib-
son (2006), Peter Levine (2006), and others have argued. This
citizen-centered approach has taken many forms and is rooted in
the ideals of republicanism, with its grounding in classical ideals

-of civic virtue and in the theory and practice of John Dewey, Jane

Addams, Ella Baker, and Myles Horton. Although too often seen as
outside the domain of leadership education in higher education,
these developments inform some of the earliest efforts to transform
the nature of leadership education. For instance, David Mathews
(1996) describes the importance of “leaderful communities,” which
make leadership “the responsibility of the many” (p. 9). Drawing
on the research of the Kettering Foundation, Mathews finds that
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the challenges we face require a new concepti(?n of lea.ders.hlp t;ha_tt
includes people from every facet of a community contnb.utmg eir
talents. Likewise, Benjamin Barber (1998) argues that in a strong
democracy there is a need for strong Cit.IZCIlS, not strong lfeader's.
Barber’s point is that when 1eadershjip is defined by charismatic
indivi the result is disempowered citizens. ‘
mdlﬁi?:lse’ngaged and relatiopnal models have emgrged over thle1
past four decades from leadership scholars and practitioners as we
(Goethals and Sorenson, 2006; Roberts, 2007). These models va{y
from the influential “servant leadership” model (Greer.llea.f, 1991)
to those advocating leadership as a “relatlona}l and eF]gacal ﬁrocesi
of people together attempting to accomphsh positive ;:h anget
(Komives, Lucas, and MacMahon, 2007, p. ix). In perhaps I_;: ;.r;o:
promising approach to leadership developmc?nt, Ronal.d d' ei1 e ai
and his colleagues at Harvard offer an al.ternzct‘tlve t'o'the in 1\711 u
model of leadership by defining leadership as mobilizing pe(;% (;351“,0
tackle tough problems” (Heifetz, 1994, p. 15; see also Parks, : _).1
In addition, building on what has been ter-med the soga
change model of leadership development” (Higher Educat%on
Research Institute, 1996), a report for thf.: Kel}ogg Foundagon
argues that “colleges and universities provide rich op;portunltle(s1
for recruiting and developing leaders through the c.urrlculum an
co-curriculum” (Astin and Astin, 2000, p. 3). In calhpg for greater
attention to leadership development in higher education, Leadenfth
Reconsidered (Astin and Astin, 2000) declares: ‘ij the next generauon
of citizen leaders is to be engaged and committed to leading for t.Ee‘
common good, then the institutions which nurture t.hem mélslt e
engaged in the work of the society ar}d the. community, mode hTng
effective leadership and problem solving skll%’s, dgmonstratmg ow
to accomplish change for the common good” (p. 2).

TOWARD AN ALTERNATIVE GONCEPTION OF
PusLiCc LEADERSHIP: THE HIGHLANDER
FoLK SCHOOL

In this chapter, we call for a different but r.elated model of pub-
lic leadership that is rooted in the commumty—b.ased struggl.es for.-
the fullest promise of democracy. This alternative conception of
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leadership for the common good has taken shape throughout
American history. Perhaps not surprisingly, during the 1950s and
1960s, a public idea of leadership education emerged in the heart
of the civil rights movement through the efforts of the Highlander
Folk School. “

The Highlander Folk School was founded in 1932 by legend-
ary democratic educator Myles Horton in the poor, rural area near
the small Cumberland Plateau town of Monteagle, Tennessee.
After providing educational training for southern unions in the
1930s and 1940s during the labor movement, Highlander became
a key partner and gathering place for black and white civil rights
activists during the 1950s and 1960s. In a beautiful, natural setting,
Highlander brought black and white community leaders together
for workshop retreats, or “learning circles,” to deliberate and plan
for collaborative action in their home communities.

Highlander helped empower an array of leaders 'during the
civil rights movement, including Fannie Lou Hamer, Flla Baker,
John Lewis, Bob Moses, and many others. Its most notable stu-
dent, Rosa Parks, attended a workshop at Highlander the sum-
mer before initiating the bus boycott in Montgomery, Alabama,
on December 1, 1955. :

While the dominant narrative of Rosa Parks most often deeply
resembles the individual model of leadership that she was simply a
poor, tired seamstress who ignited a movement through her spon-
taneous refusal to give up her seat on a segregated bus, this is inac-
curate. In fact, Parks had been a community leader for many years

and was the executive secretary of the National Association for -

the Advancement of Colored People in Montgomery. She was sent
by several local organizations to attend the Highlander workshop
on school desegregation because of her local leadership in Mont-
gomery. Learning with others at Highlander proved powerful for

Parks. “At Highlander, I found out for the first time in my adult

life that this could be a unified society, that there was such a thing
as people of different races and backgrounds meeting together in
workshops, and living together in peace and harmony,” she later
reflected (Horton, 1998, pp. 149-150).

And yet the power of the public leadership approach is not
individual stories of success. Highlander minimized the impor-
tance of positional leadership and technical expertise, instead
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focusing on the capacity of ordinary people—often with little for-
mal education—to define and then solve problems collectively.
Thus, Highlander’s approach to leadership education, which can
be a model for colleges and universities today, is best expressed in
what was 2 mantra for the civil rights movement: “we are the ones
we’ve been waiting for.” ‘

One powerful example of this idea of leadership was seen in
the early 1950s through the creation of a leadership and educa-
tional program called the Citizenship Schools, arguably the most
successful leadership and educational program of the Highlander
Folk School and the civil rights movement. Started on Johns
Island, one of the largest of the South Carolina Sea Islands, the
Citizenship Schools enabled more than a thousand volunteer edu-
cators to teach literacy to tens of thousands of African Americans
across the South (Clark, 1965). While the direct purpose was using
informal education to teach literacy, the larger vision was leader-
ship development, which enabled African Americans to register to
vote and, more important, to become first-class citizens.

The selection of the first teacher for the Citizenship Schools
is instructive of the conception of leadership. Aware of the limita-
tions of professional expertise, Myles Horton and Septima Clark
didn’t want a certified teacher because “people with teaching
experience would likely impose their schooling methodology on
the students and be judgmental” (Horton, 1998, p. 101). Horton

and Clark wanted a community-oriented, nonhierarchical leader.
Thus, Highlander recruited Bernice Robinson, a black beauti-
cian with no training, as a teacher. At first Robinson was hesitant,
explaining, “I'm a beautician. I don’t know anything about teach-
ing.” But Horton and Clark were adamant. Clark later explained,
“We knew that she had the most important quality, the ability to
listen to people” (Brown, 1990, p. 49).
In 1956, after three months of planning, Robinson began the
first class in the back room of a cooperative store by insisting on
the theme that would epitomize the Citizenship Schools: we are

all teachers and leaders. “I am not a teacher, we are here to learn

together. You are going to teach me as much as I'm going to teach
you” (Horton, 1998, p. 103). Thus, like all the workshops held
at Highlander, the Citizenship Schools were based on the con-
cept that all participants could be contributors and leaders and
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acknowledged the potential of leadership as a group endeavor.

“Our desire is to em ;
power peopl T .
Horton explained (1998, p_ri571)3. ¢ collectively, not individually,

HARRY T. WiLk |
: S LEADERSHIP INSTI
AT M1AMI UNIVERSITY T

As a public university wi i
As a pul y with regional Campuses that ha
;\zlf;;?tgn'al commitment to leadership over the passtlzzfzda;
niversity offers an array of curricul i ’
leadership programs. It also ple vermnes fop omear
] . offers multiple venues fi i
ialilz zitﬁmau(‘i: rlr)lodel of leadership in higher educati(;;e;{fjlogﬁ)g
ure (koberts, 2001, 2007). And while Miami :
( s . iami has

;)lftleadgrshlp programs and curricula, including the hi?g?l—?gz?ll
Proii?t;ni Itiad‘ershlp Committee convened by the Office of the
1d the vice president of student affaj |

Harry T. Wilks Leadershi i s forns on mottpeied

p Institute and its focus on collab i
effor‘t; that c.onnect.leadership education with civic engz 21;3::’1?
frow ©S an mnovative model for the role of higher educagtion in
Ft;}ffgl;t}llng lpul;]hc leadership. In the tradition of the Highlander
0ol, where students became leade b ici
ership together on the issues th cted them, Wi,
' : at most affected th i
Institute is grounded in the i ofeducains
. « € idea that “the best way of ed i
perle 18 to give them an experience that embodie}s’ Wh:t Yomare
W%gh to teach” (Horton, 1998, p. 68) o yonae
e Wilks Institute is committed to : i ‘
. In promoting community-b

l§axn1ng €Xperiences that prepare students to become engagtgd ;ietf-l

S?illigiir;d air((i)und the W?rld, the Wilks Institute advances the under
practice of the types of engaged leadershi ' :
for building a vibrant democrati ety today and in oo g
ror bu ik frocratic society today and in the fut
:Z;tshali e.mph;l.sm on public leadership, the Wilks InstitueteI:puorr?
T1€S Of Innovative civic engagement i ing
courses focused on public en oty lean
1 gagement and community ] i
a high school leadershi i i iy comns.
: P Program, international leadershi
ity development engaged scholarshi speatons o
- » ENgagec ship, and a series of
Symposiums promoting leadership for the public goodspeakers e
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Founded through a $5 rhillion gift from philapthr(;)olgst'?}?(i
alumnus Harry T. Wilks, the institute was 1a.1ur.1ched 151 2 Ocr;/\;:ly 2
lack of leadership in our dem .
sense of urgency about the . ip 1 o
i i Comimission on Civic
ds of the bipartisan National o1 . :
t(}iggVSO)r “sIn a time};hat cries out for civic action, we are 1ntd?ir;gnetz
of becéming a nation of speCtat_ors”b(p. 6). f:fg Z; él)lfrrl s 2l1l1ter][m_
Ing i an
also volunteering in record num ers : . 1
?iifee politics” characterized by community S€XVice and reltz;t(;otrﬁzt
civic action (Long, 2002). A series of studies has documen ed thar
while college students see politics as corrupt, 1rre1eva;lnt, z;gmunity
sponsive, they tend to try to make change throug e(c); o
, ther, young p
i Longo and Meyer, 2006).‘Fur , pe
f)ilr‘;licvic(engaggement and leadership suggelit t}}at glwn% et{;%?; ;Zle
del of leadership that 1s more ,
space to explore a mo ersh O o ther
i laborative is congruen
community based, and col . . o they
ip i . According to resear q
iew leadership in the community. )
VrrlleiZZioened by I]E’)ublic Allies, for example, youn%p]:;glgvzerrxrcllorc;
i i i hical and more colla ,
view leadership as less hierarc . e, Bore
lcoming, rather ,
-up than top-down, and we
?Olttgi{n diV]erity. As a result, more and more .young people Will(i
e d in community service during high school arg dse .
ing opportunities in college to devel;:p nﬁwllmogsltsh feoz1 (a)tmi;z >
- i ities that challen
i blems in local communities . . : :
ﬁ%féoof leadership and also value their voices and perspectives
i 98).
. Hart Research Associates, 19 . -
(Pet\;ritll)l this understanding, the Wilks Insutute. provides plrogi‘a:;s
that promote public leadership and operates with a r}xlloc'iest(i)tufe -
ership that reflects this approach.vFor exa_mple, t : e in e ¥
housed in academic and student affairs. (}uttlng altcr the
traditional compartmentalization that categorizes cgl egzsemiC
universities, the collaboration betweel_n student an : taocaSLmdem
affairs facilitates the connection of pub1f1c hengagemsf;tr; :
i issi the university.
i d to the core academic mission o the
life ZI;other example of the collabo_ratlon is CHAN GE, ? neesiilz
created living-learning community for first-year students i erf s
in leadership and civic engagement. In the dt;vio%mfgnet gf o
. . i}
ilks Institute worked closely wi e
D and dership programs on campus to
i Life and several other leadership p | :
;(iierrrll:z,ine how a living-learning community focused on leadership

were involve

jointly

e
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could move beyond positional leadership. This new community
replaces a formerly successful living-learning community called
Leadership, Excellence, Community, because it was determined
that this name implied too much of a positional and individual
conception of leadership. CHANGE, on the other hand, focuses
on civic leadership and more aptly describes its focus as “emerg-
ing community leaders who are dedicated to making the world a
better place” among peers who are working toward “finding their
voices, building community, and taking positive action on Miami’s
campus and beyond” (Miami University Office of Residential Life,

2007, p. 5). The new living-learning community features courses

on leadership, including a new course entitled Leadership for the

Public Good, which uses interdisciplinary scholarship of citizen-

ship, citizenship education, and leadership studies to explore what

it means to work in public life and lead for the public good in
local, national, and international contexts.

In addition, the Wilks Institute organized a university/school/
community project that used public art to promote community
leadership. Faculty members and students from the art depart-
ment partnered with their counterparts from Hamilton High
School to create a series of murals at the Booker T. Washington
Center, a local community center in the heart of the African Amer-
ican community in Hamilton, Ohio. The ideas for the miurals were
developed from the stories of local residents who participated in
the center over the past decades. After hearing the stories, high
school and college students worked in small teams to create sev-
eral murals to celebrate and embody the history and vibrancy
of the community. Given the sﬁcceﬁ?o'f'the“partnership, the art
department again offered the community"art course in the spring
of 2008 and partnered with Hamilton High School students and
teachers to develop new public art in the local community.

To develop additional partnerships with academic departments,
the Wilks Institute also supports faculty development through work-
shops and fellowships to raise faculty awareness of the connections
between knowledge production and civic, social, and ethical issues.
A faculty learning community focused on community-based educa-
tion facilitates the development of engaged courses.

Finally, the Wilks Institute has initiated the first in a series of
interdisciplinary think tanks to embed public engagemeént and
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i ership into the curriculum through university
(Cizmz:?t?rf::lytsl Z?lcilell;sr}:gprams. The first think tank, j_Xcting Locall?f,
angnterdisciplinary program located wiFhin Ameocacmln sto%;e;,;;
the flagship initiative of the Wilks Instl'tute and is cistcn ol I
detail next. And new think tanks are being dovelope oe e
public engagement and community leadership courses 1n

departments on campus.

"AcTING LocarLiy THINK TANK

[Wilks Acting Locally] is very dijfer'ent because we

are learning from going out and, do.mg. Most otﬁer

classes you learn from a book, and in t{zzs class you o

learn from engaging with the community, other
 students, and the professors.

—Miami University Wilks Scholar

The first think tank sponsored by the Willfs I‘nstltutel:l, Acz;r;lgl
Locally: Civic Learning and Civic Leadership in Sout -websased
Ohio, promotes public leadership.thr.ough a commumty—nities
exploration of the impact of globalization on localicorilhmlzm eri:
Conceived in the fall of 2003 by fac;ﬂty aiizcg};dc ;N:)t?theeProvost
i ram with support from. _
:zltlisttl?g 1e1\/151211)r1;§gUniveJrsity Clg)ater for Conr.lmt.mity .En}%agem'zrét
in the Over-the-Rhine neighborhood of. chmoaﬂ, the p‘rtos_]are
explores the ways in which local communities of ci.lfferentls(;)r sare
created, challenged, transformed, and sustained in a Wgr ‘ v(\; here
global and local forces intersect in coroplex ways. Tbe 1rs c o
of students enrolled in the two-year think tank curriculum 1n
! Zifi?log? Locally targets three locales in soothwest c(1) 1oa1—gﬁf_
Overthe-Rhine neighborhood, the city of Hamilton, an I‘(lilr i
ler County—to explore how globalizauon has affect.ed ac ecagdf1
urban center, an expanding postindustrial metropolitan city, a

rural agricultural community. Specifically, these threo sitos proﬁde \J
an opportunity to study and act on a range of topics, including

d

issues of race and class in the context of urban devologlment a;r;{t
R L 0

decay; increased Latino immigration and migration in the ;ol fex:
of service-sector expansion; and agricultural, environmental,
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community sustainability in the context of metropolitan sprawl
and rural transformation. Designed as an effort to enhance stu-
dents’ understanding of the connections between theory and
practice and between analysis and agency, the project centers on
the integral relationship between learning and leadership. As one
Wilks Scholar explains, “This process has made me see that as stu-
dents we have so much more power and credibility than I ever
thought possible.” |
Acting Locally grew out of a larger curricular reassessment
of the American studies program at Miami. Established in 1944,
the program is one of the oldest interdisciplinary programs at
the university and among the first wave of undergraduate Ameri-
can studies programs established in the United States. In 2002,
the program was one of twenty-five humanities departments and
programs nationally to be awarded a National Endowment for
the Humanities grant to assess and reenvision its curriculum.,
The effort began with broad questions: What does it mean to
study American culture? Why is it important to do so? As faculty
members examined the tensions between national identity and
common culture on the one hand and diversity and multicultural-
ism on the other, they arrived at the concept of “public culture.”
Faculty then framed additional questions to address the core
issues of American studies: What does it mean to be American?
How, if at all, do diverse cultures come together in the United
States in terms of public culture to examine the process by which
diverse individuals negotiate shared meaning? It was important to
offer a curriculum that did more than Jjust provide students with
the skills to analyze American culture. Faculty members wanted
them to understand that they were also shapers of American cul-
ture. The curricular model that resulted centers on notions of the
public: public action, public discourse, public image, public space,
public identity, and public belonging. The goal is to support a cur-
riculum that allows students to see the connections between their
individual beliefs, values, and actions, and the common cultures
they share and create. '

These ideas laid the preliminary groundwork for the concept
of public leadership that provided the impetus and framework for
the Acting Locally think tank project. F aculty began to conceptual-
ize courses that explored issues of identity, diversity, community,
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and public culture and to develop assignments that encouraged
students to link their individual experiences with the larger culture
and to move from critical analysis to cultural agency. Students were
then propelled to explore bigger questions about the relationship
between the global and the local and about developing a shared
jdentity in an increasingly global and postnational culture. As the
concept of Acting Locally emerged from these discussions, the fac-
ulty imagined an interdisciplinary, community-based curriculumin
which a group of selected students and faculty members could part-
ner with local communities to explore the intersections between
globalization and local transformation. It was also crucial that stu-
dents and faculty connect with local communities in an effort to
comprehend and experience key civic issues—such as rapid sub-
urbanization, environmental degradation, increased immigration
and migration, urban decay, poverty, and racism—as more than
abstractions. Thus, faculty sought to integrate learning and leader-

* ship through community interaction and problem solving in the
three distinct communities and to create a prototype model for a
collaborative and interactive curriculum in which students, faculty,
and community members work together to share resources, make
connections, and develop projects that link critical thinking and
learning with public leadership and community development.

As a way to counter the dominant model of the first two years
of college, students who are accepted in the Acting Locally pro-
gram, called Wilks Scholars, enroll as a group in two years of
team-taught courses. The cohort model allows students and fac-
ulty to build and sustain deeper relationships both with each
other and with their community partners. In the first year, Wilks
Scholars take an introductory course that critically examines the-
ories of globalization. They then move on to a course on com-
munity engagement, in which they engage in guided experiential
learning, contextualizing these theories of globalization in local
situations. These two courses are based on a standard classroom
pedagogical model, encompassing basic concepts, analytical skills,
research tools, fieldwork techniques, and service-learning experi-
ences. Faculty members—who are affiliated with American studies
and trained in disciplines ranging from geography and history, to

political science and Spanish—are challenged to move beyond the
role of scholarly expert and to embrace a more democratic form
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of . . .
o eteti:};rtli% Enld llearnlng. This means pushing the boundaries of
Commens p:rt; :ssroom, shaqng authority with students and
rnovedge, o thisr‘s/\,] aa;nt;’lulzz(;irtr:;lg tal fa;:ilitator and cocreator of

: , ot only ar. i i
ii?sizsllz;];; but alsp are given the opportinifyizg;iizdoﬁllpug .
n defining the learning process seen
Students then participate in a commu;rli
e}r:ce that takes the form of a wee
t ere is a shift to student-directed learning, drawi

i(;ii*:;rlllgc iz:irtr}erslinp mo_del‘ that stipulates, “Ki’owlejivélzgisf:r?lftluzlllle
Mrgoms 20‘(7)12 the s:harlng (?f experience and authority” (Baxtez
bt o ,u . Wfl pt.. );X). During the summer workshop, students
e e at they have learned to initiate and expand dia-
ity e I}I;'umty members to lay the groundwork for com-
i tg deﬁnrs 1pds. In the process, students work together with

act assessmen(: and agree on learning objectives, course material
olaesoment cztema. They assume responsibility for workin ’
poratiy yt (();1 efine a community partnership project. In thg
focusedyon (’12‘;21 Oeni;s corrép‘lete a yearl‘ong capstone expeﬁence
nehip prae ping and implementing their community part-
seql’felilecflirrslt t%lroup f)f Wilks Scholars completed the tWo-year
rdence b ed; spring of 2008. The projects they developed
Communitygwe rom tl%e. students gnd faculty collaborations in the’
com Laﬁno,im r:le amblt_lous anq Innovative. Students partnered
SpanishEnglish language and eularat cpmnan o1 S
oo , ' ural exchanges in local restau-
s, ng;f:::; t?nd coOmmunity organizations using a nonpro;:;-
partmerships. Stdents o collorsted s o o, 7S

F : . ed with Latino busine -

Clrs ;I(; f;icnadsinzs olf community events, including a neighbcfls*l?gvorcll

arotp and - ets val, to celel?rate and highlight the contribution

o al t}rllls nallake to this changing industrial city. Students

B e ith EC éarmers'to create and sustain a local food net-

peor o rux u fer ounty, including hosting a local-foods dinner

b, cﬁ};;);t (()ir loc.al farrl}ers and developing a food guide to

boeraie Coooﬂ e(e)psi(())ns. 5 Lnally, 'stude'nts worked on creating a

ship program in Over—the-l:l){,hin(:l tg“o‘;qft(?rilleibfeslli)lgz N e

. ty immersion experi-
long summer workshop. Here
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The goal of this sequence is to draw connections between
knowledge production, community engagement, and public lead-
ership. It is critical that students see that knowledge generated in
the classroom can be used in partnership with communities to
serve the larger needs of society and that knowledge generated
in the community is just as valid as curricular knowledge. In addi-
tion, the courses are designed to enable students to move from
abstract critical thinking to engaged thinking and acting. As stu-
dents share authority with each other, with faculty members, and
with community members, they establish relationships that extend
beyond the classroom and begin to appreciate the process of col-
laborative learning. Most important, students come to understand
that their knowledge can only be put into action through these
relationships. : ’

This kind of engaged learning can be transformational for stu-
dents. As one Wilks Scholar explains, “Before, I thought my time
as a Miami student was merely an opportunity to gather informa-
tion in classes and then disengage when I stepped out of the class-
room. I now view my time as a student as an opportunity to learn
from both my classes and from the community, as a time to build
new relationships, and as a chance to understand my place as a
member of a community.” Another Wilks Scholar wrote, “I realize
I am an asset. Though I am younger and have little/no money, my
presence still matters and I can still influence what is happening
in my communities. My voice is not softer than others, and Iam
at an institute where I can have the backing of my peers, and as a
member of such a large group I have the ability to be noticed and
make changes.” Students have begun to integrate their academic
learning with community learning and action. They see that they
can effect purposeful and positive change in their communities.
They are beginning to see themselves as public leaders.

Building on the projects developed by this first group of Wilks
Scholars, a new cohort of students was recruited to the Acting
Locally think tank for fall 9008. Several former Wilks Scholars
are community assistants, serving as bridges between the class-
room and the community. Although the first cohort of Wilks
Scholars did not live together, the second cohort is part of a stu-
‘dent-directed living-learning community. This vibrant residential
community also provides scholarships to student members.
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o JSIL Zdilluolilélt'he Wilks Institute seeks new think tank proposals
R ac}; ; 1¢ engagement and community leadership from
o ami ac emic departments and programs. The goal of the
- 0 continually provide seed money to department
grams, and faculty members to support and sustain the intesri

gration of permanent i i
: public leadersh i
the university curriculum. P expenences throughout

CONCLUSION

All
A t}tlléei gg;fgz?fnsup}pgrtefl by Fhe Wilks Institute are grounded
ing oot Cocigaie ifl :)svizt;;:able and that individuals com-
gt . empowers them to make posi-
beneg?ﬁi 1;11 t}?ae World around 'lt.hegl. Although Miami UniveP;(:iil}f
port these b x;ugg abfljlnded Institute to coordinate and sup-
D g can e & plll lic leadership initiatives, many of these
eograms can be ¢ ive f)ped and supported through existing aca-
g quesmion flroms“ Ir_?tlve programs. The idea is to shift the driv-
g Juesion from * Ca(;Wt Iilpeks this knowledge or this experience
serve the bronder pases 1s knowledge or experience be used to
T - . '
dame}rlltszilglzlrgguig atrﬁd supporting public leadership means fun-
omenially cha: f;ng € way knovyled-ge production and dissemi-
i reoem e mceptual}z§d at institutions of higher education
st fron; . eans shifting Fhe focus of colleges and univer-
oy rom. e ;ustomer service, credential-generating model
A, ethicfl the c(lzore mission ‘of higher education to create
predomina;{ld ind., azll enga'ged citizens. It means moving from a
predomh that};s i 1V1dual, private, economic frame to an ecologi-
The Wilks Insivate proviaes s model for s bomen fades
‘ - a model for reframi -
if;;)(;flﬁgznc 2:1 comprghens%ve, relational, and publicn (g(llfeigfrf
danmting Howevceptu;hzed in broafil terms, this task can seeIr;
(aunting . "VEL, what our experience has shown us is that
" ng Y.small Interventions can have a huge impact
hinking comprehensively about leadership iivoives several

- related aspects. First, it breaks down the leader-follower dichot

omy and acknowledges that, as the radi
: , radically de ic civil ri
organizer Ella Baker would argue, “Stro};lg ;?)zf: (Ciglr‘lq’:: 1;1%1:[;
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strong leaders” (Ransby, 2003). Leadership education, thus, means
creating space for all stakeholders in higher education (students,
faculty, staff, community partners) to use their assets toward pub-
lic problem solving while, at the same time, further developing
their leadership capacity. We have learned that this can begin with
the small act of faculty sharing authority with students in their
courses, and it can flourish when students and faculty are given
the opportunity to move beyond the confines of the traditional
semester-long course to address broader, inherently interdisciplin-
© ary, questions connected to the larger public good.
Next, thinking comprehensively means considering and
valuing all the places where Jeadership education mighttake
place, including the classroom, the cocurriculum, the residence
halls, and the community. Bureaucratic organizational silos dis-
courage collaborative learning. Often universities and colleges
isolate or separate themselves from their surrounding communi-
ties; academic affairs is walled off from student affairs; sciences
are completely divorced from the humanities. However, we have
found that community members, students, and most faculty do
not think in terms of organizational bureaucratic structures.
They want to make connections and forge partnerships. Placing
the university’s.responsibility to the public good over the uni-
versity’s attachment to organizational structure expands oppor-
tunities for collaborative learning, which is central to leadership
education. ,
Thinking comprehensively also means thinking about leader-
ship education as part of an ongoing developmental process. The
Wilks Institute begins with high school students, offering leadership
conferences that bring together students and faculty from approxi-
mately twenty high schools in southwest Ohio to build relationships
and civic skills. Its programs at Miami span the entire undergradu-
ate experience, commencing with a first-year living-learning com-
munity focused on leadership. Courses on public and community
Jeadership range from first-year seminars to capstones Courses. In
summer 2008, the Wilks Institute cosponsored a national sympo-
sium at Miami University on the role of colleges and universities in
developing student leadership through civic engagement with lead-
ing national organizations, including the McCormick Tribune Foun-
dation, the Center for Information & Research on Civic Lez}rning

A
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& Engagement, Illinois Cam
. , pus Compact, and Public Alli
lsz;r(liz?zilll.m focused t}?n what it takes to educate for publicly éiséagzg
Ip among the next generation throu i
] th gh presentatio
tCOI.lversaUOI:IS on cutting-edge practices from a diverse range (?fsiflnt?
umins Zf higher education and nonprofit partners g -
eadership education should also b iona
. ! : e relational. A key di -
:;;)gi tci)i‘ rtlzlls ty}()ie of relationship building is rethinking ti]le 11111noe;1e
academic model, asking for a lon itm
students and faculty, and creati ned amiversity-commm
! A ng sustained university-c i
partnerships. As described earlier, Acti S ives mat,
> Acting Locally requi
more than the usual one-term commi tonts and faeuit
: mmitment; students and facul
commit to two years of intensive com i Thiy
allows deeper relationshi 20n the seonts st
ps not only among the stud
ulty but, more important, with - it allows o
, . , the community. And it all i
;n%%flisosf cﬁlulihc leac}ership to go beyond simple Volunteer(;lvxilthjiz
: olar explained, “I plan on establishi .
tionships as I can with people i 5t morkin v
ple in the communi d i i
them to help develo i o 1ather thoan et
: p their talents and gifts, rather th
. . ? an
con;pg 11n and telhng.people what I think would work for dri};;e},f
throullgl:ioly,tleaderls)hlp education, as this chapter has a“rguc:d
ut, must be public. This means stud i
the opportunity to link theo o to nademstan
ry and practice—to und
knowledge alone is i gl e
‘ powerless; it only becomes meani
people act on it. Our experience wi i st o
th the Wilks Insti
shown us that when leadershi ion i i with acns
: p education is connected with
munity engagement, it becomes clear th i ans.
: 1t at leadership ¢ -
fﬁrm publics as ngl as individuals. An underlying asslflrr?l:l;ltitcfzn(:f
e work of the Wilks Institute is that by educating a new genera-

tion for citizen leadershi
ship, we can also partn i
- - . . er
in the revitalization of public life. pariuer with our sudents
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